
AGENDA ITEM NO: 10.1 

UNIVERSITY COUNCIL 

ACADEMIC PROGRAMS COMMITTEE 

REQUEST FOR DECISION 

PRESENTED BY: Terry Wotherspoon; Chair, Academic Programs 
Committee 

DATE OF MEETING: December 21, 2017 

SUBJECT: Undergraduate Degree-level certificate: 
Internationally Educated Teachers Certificate 

DECISION REQUESTED: 
It is recommended: 

That Council approve the Internationally Educated 
Teachers Certificate in the College of Education, 
effective September 2018. 

PURPOSE: 
The College of Education has developed the Internationally Educated Teachers 
Certificate (IETC) to address the main areas where internationally trained teachers are 
lacking coursework, in order to help them meet the requirements for registration with the 
Saskatchewan Professional Teachers Regulatory Board (SPTRB). The certificate 
program provides a structure that would enable students to gain a formal Canadian 
credential. 

CONTEXT AND BACKGROUND: 
The demographics of the student population in Saskatchewan’s K-12 system is becoming 
more diverse and that diversity is not reflected in the pool of teachers certified to teach in 
Saskatchewan.  Internationally educated teachers are required to have their credentials 
assessed and certified by the SPTRB, which will inform them of any deficiencies that 
need to be corrected before they can teach in Saskatchewan. Internationally educated 
teachers will upgrade their credentials by taking classes in the College of Education to 
fulfill the deficiencies identified by the SPTRB.  This is currently done in a haphazard 
and piecemeal fashion, as internationally educated teachers do not come into the College 
as a part of the regular intake, but rather whenever their credentials have been assessed. 
Internationally trained teachers are also often working in some sort of employment, and 
so find the existing undergraduate course schedule difficult. 

For these reasons, the College of Education is proposing a new online certificate offering 
for internationally educated teachers who need to upgrade their credentials to be 
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permitted to teach in Saskatchewan.  The certificate is made up of 12 credit units of 
coursework in the four areas most often identified by the SPTRB as areas where 
internationally trained teachers lack knowledge:  1) organizational and legal contexts in 
Canada and Saskatchewan; 2) First Nations and Metis culture and diversity; 3) learning 
theory and special education in Saskatchewan; and 4) knowledge of curriculum, 
instruction, and assessment in Saskatchewan.  Additionally, the certificate will include a 
6 credit unit field experience.  All courses would be offered online and the 6-week field 
experience would be delivered at a Saskatchewan school.  The online sections for this 
certificate will be limited to students enrolled in the certificate program.  
 
Admission to this certificate program would be restricted to internationally educated 
teachers presenting a letter from the SPTRB showing that their credentials have been 
assessed by the regulatory board.  After assessment by the SPTRB, candidates may be 
required to complete more coursework than that required by this certificate and they 
would complete additional courses as they are available and offered in the current 
undergraduate program.  
 
CONSULTATION: 
 
The College of Education has worked closely with the SPTRB to identify the courses for 
this certificate program to align with the areas where the regulatory body most frequently 
identifies deficiencies in the credentials of internationally educated teachers.   
 
The proposed certificate program has support for the College of Education’s principal 
educational partners, including the Government of Saskatchewan, the Saskatchewan 
Teachers’ Federation, the Saskatchewan Professional Teachers Regulatory Board, and 
several school divisions. 
 
The certificate was presented to planning and priorities committee of Council on October 
11, 2017 and was well received.  The academic programs committee of Council 
discussed the proposed certificate at its December 6, 2017 meeting and recommends that 
Council approve it.   
 
 
FURTHER ACTION REQUIRED: 
 
Tuition for this program, requires review and approval by the Board of Governors, and  
was presented at its December 2017 meeting. 
 
ATTACHMENTS: 
 

1. Proposal for the Internationally Educated Teachers Certificate 
 

 

2 of 107



Proposal for Academic or Curricular 
Change 

PROPOSAL IDENTIFICATION 

Title of proposal: Internationally Educated Teachers Certificate 

Degree(s): Certificate Program 

Field(s) of Specialization: Education 
Level(s) of Concentration: 
Undergraduate Option(s): N/A 
Degree College: College of Education 

Contact person(s) (name, telephone, fax, e-mail): 
Dr. Dawn C. Wallin 
306-966-7560
dawn.wallin@usask.ca

Proposed date of implementation: September, 2018 

Proposal Document 

Please provide information which covers the following sub topics. The length and detail should 
reflect the scale or importance of the program or revision.  Documents prepared for your 
college may be used.  Please expand this document as needed to embrace all your 
information. 

Academic justification: 
a. Motivation for Program Proposal

Based on data from Immigration, Refugees and Citizenship Canada, from 2010 to 2016, 
Immigration Canada notes that 1,874,740 permanent residents landed in Canada; 
Saskatchewan’s share of this immigration totals 77,610 or 4.1% (Canadian Magazine of 
Immigration, 2017; Government of Saskatchewan, 2014).  Since 2010, the number of 
permanent residents who landed in Saskatchewan has increased steadily from 7,615 
individuals in the year 2010, to 14,855 individuals in 2015, representing more than 135 
countries. According to the 2011 National Household Survey, 68,760 people in Saskatchewan 
were born in countries other than Canada.  The ten top source countries of immigration are the 
following: Philippines (27%), India (11.4%), China (9.1%), Pakistan (5.7%), Ukraine (3.8%), UK 
(3.7%), USA (2.4%), Bangladesh (2.2%), Iraq (1.9%) and South Africa (1.9%). 

As a consequence of this growing trend of immigration, the student body of the Saskatchewan 
K-12 school system is becoming much more diverse than it has been in the past.  School
divisions desire to hire teachers whose cultures are representative of this growing diversity.
Many of the newcomers to Saskatchewan have been teachers in their home countries, but
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each teaching credential must be evaluated by the Saskatchewan Professional Teachers 
Regulatory Board (SPTRB) to ensure that it meets the criteria for Saskatchewan teacher 
certification.   

Internationally educated teachers (IET) are educators who are trained in their home countries, 
many with years of teaching experience, but who are missing content, context, and knowledge 
that is needed for teaching in Saskatchewan.  These international teachers often find it difficult 
to gain employment by Saskatchewan school boards because of their knowledge gaps, and 
they cannot apply for teaching positions until they have met the Saskatchewan teacher 
certification standards.  The Saskatchewan Professional Teachers Regulatory Board has 
approached the College of Education to create a program to fill this need for a foreign 
qualifications program that: 

1. is respectful of, and acknowledges, international teachers’ previous training and
experience;

2. is available and accessible prior to, during, or after the move to Canada upon review of
a teaching credential;

3. fills the requirements to be certified in Saskatchewan with a previous degree;
4. is specific to the Saskatchewan educational context;
5. provides an element of field experience to address school division concerns;
6. has a rolling intake; and
7. is delivered online with placement locations throughout the province.

To meet this need, the College of Education is proposing the creation of the Internationally 
Educated Teachers Certificate (IETC) Program consisting of 12 credits of coursework, and 6 
credits (6 weeks) of field experience. 

b. Strategic Objectives
The College of Education believes that this certificate program supports the spirit and intent
of the University of Saskatchewan’s International Blueprint for Action that reiterates
President Stoicheff’s desire for the University of Saskatchewan to become “a welcoming
place for students, educators and researchers from around the world.” In this case, this
program helps to welcome international teachers from around the world who wish to become
certified teachers in Saskatchewan. We believe that this program would attract internationally
educated teachers and help “promote a global perspective that develops global citizens and
helps solve global challenges.”  This program will diversify our student body and leads to
increased collaborations with international interests as our college creates more international
connections to people, places and ideas.

We anticipate that the program would support a number of Key Pillars supporting the 
International Blueprint for Action.  For example, the program would exemplify Key Pillar #1: 
Internationalizing Learning Experiences as internationally educated teachers work with 
instructors, teachers and school system leaders towards increased intercultural 
understanding, cross-cultural perspectives, and enhanced feelings of belonging to our 
university (and to the Saskatchewan school system).  One of the key features of this 
program includes a course on First Nations, Métis and Inuit perspectives that is integral to 
the Saskatchewan school system.  In return, the IET themselves will build the capacity of U 
of S instructors, teachers and school system leaders to enact cultural responsivity to the 
plethora of cultural groups who engage in this certificate.  The program also aligns with Key 
Pillar #2: Diversifying our University Community by virtue of the fact that this program is 
especially designed to serve a diverse student body and support them in their efforts to 
obtain teacher certification.  The College of Education currently has large numbers of 
international students in its graduate programming, but less than 1% of its undergraduate 
study body is international.  As certificate programs are administered as undergraduate 
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programs, this program would support our College’s commitment to diversifying our 
undergraduate student body. The online design, the packaging of courses into a certificate, 
and our commitment to serving internationalization efforts with the addition of this portfolio for 
one of the Associate Deans will ensure that there is accessibility, professional recognition, 
and support for these students as they progress through the certificate program.  The field-
based portion of the program designed in collaboration with school leaders and STF 
members will also help to ensure that school divisions are invested in the education of these 
IET, which will help them obtain employment at the end of their program.  Given that it is very 
common for our undergraduate students to move into our graduate programming, it is 
anticipated that some of these students would later enter into graduate programs, which 
could help us enhance research and discovery in innovative, culturally relevant ways.  
Finally, this program aligns well with Key Pillar #4: Growing Our Global Citizenship and 
International Community Service as we support international people and communities who 
are mobile and desirous of Canadian employment opportunities.  Certainly these individuals’ 
engagement in the program and eventual employment in the Saskatchewan school system 
will lead to greater intercultural experiences and cultural diversity within the education 
system.  

In addition to aligning well with these priorities of the University of Saskatchewan, this 
program would result in immediate, targeted training that responds to the needs of the 
province in terms of teacher certification requirements; the needs of employers who have 
identified gaps that need addressing amidst their desire to diversify the teaching force; the 
needs of internationally trained teachers who will be able to access and acquire 
Saskatchewan teacher certification requirements in ways that respect their experience, and 
does not repeat what they already know; and the needs of students in Saskatchewan 
through providing teachers new to the province with context-rich and culturally relevant 
programming. 

c. Student Demographic
The student body intended to be supported by this program are internationally educated
teachers who hold the equivalent of an undergraduate degree in education, and who wish to
teach in pre-K-12 Saskatchewan schools, but who do not meet Saskatchewan teacher
certification requirements. These individuals have had their teaching credentials assessed by
the Saskatchewan Professional Teachers Regulatory Board (SPTRB) and have a letter from
the SPTRB that indicates the coursework they must acquire before being granted a
Saskatchewan teaching certificate.

The demand for this program has been ascertained by the SPTRB, which receives a high 
number of requests for teacher certification, scattered throughout the year.  For example, in its 
inaugural year in 2015-2016, the SPTRB responded to a “backlog” of 129 applications from 
internationally educated teachers forwarded by the Ministry of Education for processing.  In 
2016-2017, another 69 applications were received, and additional applications have already 
arrived this fall.  In 2015-2016, the SPTRB granted 29 teaching certificates to internationally 
trained teachers from outside of North America, and in 2016-2017, another 33 certificates were 
granted.  The number of registered teachers in Saskatchewan in 2016-2017 was 17,099, and 
of those, 391 teachers were internationally educated teachers.  It is anticipated that these 
numbers will continue to climb for the foreseeable future. As is evident from the data, there is a 
backlog of internationally educated teachers seeking certification, and a regular stream of 
newcomer internationally educated teachers seeking certification.  Demand for a program has 
also been expressed by school divisions upon the recognition that internationally trained 
teachers have gaps in their knowledge and understanding of Saskatchewan context, curricula, 
diversity, and culture.  The support from our Educational Partners is evidenced by a number of 
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support letters attached to this program proposal: Government of Saskatchewan, 
Saskatchewan Professional Teachers Regulatory Board, Saskatchewan Teachers’ Federation, 
Saskatchewan Public School Division, Prairie Spirit School Division, Northwest School 
Division, Saskatchewan Rivers School Division, Regina Public School Division, and Northern 
Lights School Division. 

The College of Education has attempted to serve this population of newcomers, but has been 
able to do so only in a haphazard manner that does not address the real needs of these 
teachers.  Each individual who has a credential assessed by the SPTRB is provided with a 
letter from SPTRB that outlines the nature and number of credit units of missing coursework, 
which can range from 3 credit units to 48 credit units of coursework. These individuals then 
come to the College of Education at the University of Saskatchewan (or the University of 
Regina), and enroll in current undergraduate courses as non-degree students.  There are a 
number of complicating factors with this practice.  Because they are non-degree students, they 
technically must reapply annually if they are unable to complete all of their outstanding course 
requirements. In addition, these IET already have an undergraduate degree, and most have 
years of experience.  They are also almost always working in some sort of employment in order 
to support their families as they work on regaining their teaching certification.  Also, they do not 
come to the College in a regular intake fashion, as they show up in our Undergraduate Office 
whenever their credentials are assessed and confirmed. As a consequence, the current 
undergraduate coursework is not the best fit for these individuals, and the course scheduling 
almost never works well for them.  Their entry into the undergraduate courses also complicates 
our undergraduate class size and enrolment targets for the Bachelor of Education 
undergraduate program.  

Given all of these concerns, the College of Education is requesting approval to create a 
specific 18-credit unit certificate that addresses the educational course needs outlined by the 
SPTRB in a way that is accessible and responsive to IET needs.  Furthermore, a formal 
certificate program would allow the College to receive acknowledgement for students enrolled 
in, and who graduate from, a certificate program rather than a collection of non-degree 
courses, which is of benefit through the TABBS model of funding.  The certificate also provides 
an incentive for IET to gain a formal Canadian credential instead of simply a collection of 
courses on a transcript. 

In the past year and a half, the College has responded (email, phone calls, walk-ins, etc.) to 
150 IET who are searching for support.  We also know that because the SPTRB has 
approached our College specifically, that should we fill this need for the certificate, we would 
receive the enrolment of IET who currently go to the University of Regina to complete courses.  
Given the increasing numbers of IET who are applying for certification through the SPTRB, the 
projected student enrolment initially is likely to be 25-40 students per year.  This projection is 
based on previous non-degree students in the College of Education who have taken 
coursework to complete the requirements SPTRB has outlined, as well as numbers from the 
SPTRB of those IET who have obtained teacher certification since its inception in 2015.  
Ideally, once running and depending on demand, there would be ongoing intake throughout the 
year. As is noted in the first paragraph, as numbers of newcomers increase to Saskatchewan, 
it is also likely that numbers of IET will remain stable or increase, thereby increasing enrolment 
in the program over time.  

d. Other Programs in Canada
The College of Education is proposing the advancement of four of its highly subscribed and
successful courses that would fulfill the required course requirements of the certificate.  As
noted earlier, these courses exist but need to be modified and/or developed for online access.
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In addition, a support structure for internship placements through a network of collaborating 
teachers will be developed in collaboration with the STF and school division leaders.  No 
programs will be deleted or duplicated as a result of this offering.   

In most jurisdictions in Canada, there are very few institutions that offer programs for 
internationally educated teachers to obtain certification.  Rather, most jurisdictions offer 
collections of courses and possibly a field experience upon the adjudication of credentials from 
the provincial certification body.  The following is a summary of available options for 
internationally educated teachers across the country updated from an internal report for the 
University of Alberta written by Xiao (2015): 

• The University of Calgary offers a full-time face-to-face one-year program specific to the
Alberta context that includes four courses related to teaching in Alberta, learning with
technology, and innovation in education, with two placement opportunities in Calgary
area schools only. The program is offered through Graduate Programs. Simon Fraser
University offers a similar program (full-time, with placements in BC classrooms, with
fewer courses).

• Ontario Institute for the Study of Education (OISE) no longer offers an undergraduate
education degree.  Instead, students are encouraged to enroll in one of two graduate
programs that concurrently meet the requirements for licensure to teach.

• York University and Queen’s University offer courses consisting of specific hours of
class time in courses such as Foundations of Education; Anti-Racist Education Studies;
Learning in the Digital World; and Managing Conflict in Classrooms and the School
Workplace.  These institutions assess newcomers individually and students enroll in the
courses that are deemed missing from their programming.  Students are also required
to complete placements in Ontario, meeting the Ontario College of Teachers
requirements. George Brown College offers courses to train internationally trained
teachers to teach in a college setting in Ontario.

• University of Manitoba, University of Winnipeg, and Mount Saint Vincent University
(Halifax, NS) have similar programs. University of Manitoba is not specific to
international teachers, but coursework is made accessible for all educators needing
additional courses to meet certification requirements.  Internationally educated teachers
who enroll at the University of Winnipeg and the Mount Saint Vincent programs are
provided with “special status” that allows them to acquire courses required by the
certification units in Manitoba and Nova Scotia respectively.

The above descriptions suggest that in most jurisdictions in Canada, there are very few 
programs that provide a coordinated approach to teacher licensure for internationally educated 
teachers.  Most jurisdictions rely on the efforts of the provincial certifying body to determine the 
courses each person needs, after which the universities find ways to include the person in 
available coursework that emphasizes their provincial schooling contexts.  

Currently, Saskatchewan has no coordinated program to address IET needs for teacher 
certification.  This certificate program fills this gap.  Though similar to other institutions in that 
the programmatic aspects of this proposal include a combination of coursework and a field 
placement, the proposed University of Saskatchewan program has been more intentionally 
designed to coordinate learning experiences between courses and fieldwork. The courses have 
been developed as online offerings so that students could enroll in them prior to leaving their 
home countries, and/or could complete their program regardless of where they settle in 
Saskatchewan for greater access, and to minimize financial difficulty.  

The design of the program is also different from most other offerings in Canada.  For instance, 
the proposed program requires students to focus on culturally relevant teaching, in that it 
includes a required course in Indigenous education, as well as focused attention on Indigenous 

57 of 107



education during the field work placement.  The four courses requested for the program were 
chosen based on research data from the SPTRB as well as our own College records that 
indicated that these four courses are the most commonly required coursework that 
internationally educated teachers are asked to acquire for the purposes of teacher certification.  
If students already have some of those required courses, the flexible design allows them to 
substitute electives for those spaces so that students can acquire a Canadian credential.  

The field placement experience is also quite innovative for this program and different from the 
full-time placement experience in most other places.  First, it has been intentionally coordinated 
around the four courses to ensure there is an integration of learning between the courses and 
the field experience.  Second, the placement has been designed such that students who need 
more flexible schedules for family or work reasons can complete the six-week field experience 
in modules that are one to two weeks long.  Finally, the field work placement opportunity is 
designed in partnership with the Saskatchewan Teachers’ Federation (STF) with support from 
local school divisions in a deliberate attempt to build supportive networks between professional 
peers, and for subsequent hiring opportunities.  

In examining the potential use of other programs created and offered across the country, 
unavoidable barriers surface.  Although some programs offer some courses online, these 
programs require physical presence at each of the locations, and all programs are specific to 
the provincial context for provincial certification.  Adaptation of courses in other provinces is 
complex, problematic, and costly. In addition, internationally educated teachers living in 
Saskatchewan are generally not able to attend another Canadian institution, and these other 
institutions do not offer courses specific to the Saskatchewan context.  Lastly, and it is 
important to note, is that although the University of Saskatchewan and University of Regina do 
offer courses that could be individually put together to meet the gaps in the portfolios of these 
internationally-certified teachers, courses delivered to domestic (and often younger) student 
learners are less appropriate for already experienced, internationally trained teachers, and are 
most often scheduled at times that are not convenient for individuals who are older and who 
need to work to support families.  One only needs to imagine the challenges in learning and 
engagement that would be felt by an internationally trained teacher with years of experience 
who is expected to engage with (primarily) recent grade twelve graduates who are just 
beginning the road to teaching.  Desired is an approach that is respectful to the careers and 
experiences of internationally trained teachers new to Saskatchewan. 

2. Admissions
At pre-assessment, the SPTRB would be responsible for screening applicants and
recommending this program given that its jurisdiction over teacher certification in the province
requires this service.  Students will be required to submit an application for admission to the
IETC program and pay the application fee.  The letter from SPTRB will serve as supporting
documents for the applicant. Students will have to fulfil University of Saskatchewan language
requirements prior to entering the program.  The University of Saskatchewan and the SPTRB
will consider an information sharing agreement to facilitate and expedite this work, such as
adding a permission statement to release information on the application for admission.
Candidates must have completed at least one year of a teacher education program in their
home country and be qualified to teach in their country of origin.  Teaching experience is
preferable but not required. After assessment by the SPTRB, candidates may be required to
complete more coursework than that required by this certificate; if that is the case, individuals
would complete additional courses as they are available and offered in the current
undergraduate program.  If candidates have some, but not all, of the required courses, they
would be allowed to substitute in electives in lieu of the required coursework in order to
complete the certificate.
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3. Description of the program

The SPTRB has identified that the majority of internationally trained teachers are lacking 
coursework in four specific areas that align with our College’s own data collection on the 
requests made for coursework from internationally educated teachers:  

• organizational and legal contexts in Canada and Saskatchewan;
• First Nations and Métis culture and diversity;
• learning theory and special education in Saskatchewan, and;
• knowledge of curriculum, instruction and assessment in Saskatchewan.

The five courses that would be packaged together for this certificate include 12 credits of 
coursework based on these four areas of study, and 6 credits of field coursework delivered in 
Saskatchewan schools (a 6 week placement). For those students who already hold credit for 
some of the required coursework, the College would allow elective options from our current 
undergraduate course offerings to support the professional growth of IET with a specific focus 
on the Saskatchewan context.  

Though there is no order in which the 12 credit units of coursework have to be completed, all 
12 credit units of coursework must be completed prior to the field experience course.  The 
design of the field experience after the coursework provides the opportunity for students to 
synthesize the learning of the courses and apply their learning with the support of a peer 
facilitator teacher. The field experience course is designed to engage students in critical 
reflection of what they have learned as they are provided with teaching and learning 
opportunities in Saskatchewan schools. Given the diversity that exists in Saskatchewan 
schools, and the ideological differences in teaching and learning across international contexts, 
the College believes it is critically important for students in this program to first learn about the 
Saskatchewan context during coursework, and then engage in a direct relationship with a 
practicing Saskatchewan teacher whose role is to support them in the application of their 
learning during their field experience. 

Note that this program is not an assessment program for current credentials (that is already 
being done by the SPTRB).  This program is an educational program that addresses the 
knowledge, context and ideological gaps in IET understanding of the Saskatchewan education 
system. 

The following courses are proposed for this program.  Their course descriptions are provided 
below.  

12 Credit Units Coursework (online) 6 Credit Units Field 
Experience (six 
week modular 
framework) 

• ECUR 400.3: Curriculum and Instruction for Saskatchewan
Schools

• EADM 203.3: The Professional and Organizational Contexts of
Saskatchewan Schools

• EPSE 390.3:  Exceptional Learners
And ONE of either 
• EFDT 265.3: Foundations for First Nations, Métis and Inuit

Teaching and Learning

• EDST 215.6:
Internationally
Educated
Teachers Field
Experience
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• ECUR 265.3: Teaching for Reconciliation in the K-12 Curricula

ECUR 400.3: Curriculum and Instruction for Saskatchewan Secondary Schools 
Enables students with a teaching certificate or an education degree from another jurisdiction to 
plan for instruction in their minor teaching area. Plans will demonstrate an understanding of 
Saskatchewan curricula, include the use of generic and subject-specific instructional methods, 
and be designed to accommodate cultural diversity (particularly the needs of Métis and First 
Nations students). This course is already available online.  The only change proposed by 
the College is to take out the word “Secondary” from its original title because the course 
is utilized for students in elementary, middle, and secondary schools. 

EADM 203.3: The Professional and Organizational Contexts of Saskatchewan Schools 
This course examines the professional and organizational context of schooling in Saskatchewan. 
Students learn about the design and delivery of primary and secondary education at the local 
and provincial levels, with an emphasis on the professional bodies engaged in the governance 
and operation of schools; how schools are financed, and; legal/policy issues that guide teaching 
and learning. Also emphasized are considerations of teacher professionalism, ethical conduct, 
and the rights and responsibilities of Saskatchewan teachers in and outside of the classroom. 
This is a new course for online delivery designed specifically for this certificate program. 

EPSE 390.3:  Exceptional Learners 
Introduces students to the concept of exceptionality as it reflects the special needs of 
individuals for whom they will be responsible in their classrooms, schools, and communities. 
The philosophy of inclusion will be emphasized. Students will learn how to identify and provide 
appropriate learning opportunities for children with special needs and ensure that they receive 
additional services to which they are entitled by the Saskatchewan Education Act and current 
Regulations. Students will become sensitive to cultural differences, the need to work with 
families and the importance of early intervention to prevent or ameliorate disability. This course 
addresses three of the six semester hours required by the Saskatchewan Professional 
Teachers Regulatory Board (SPTRB) related to Educational Psychology content for teacher 
certification.  This course is already available online. 

ONE of the following two courses: 
EFDT 265.3: Foundations for First Nations, Métis and Inuit Teaching and Learning 
Building on recognition of pre-existing agreements such as the Canadian Constitution, 
Aboriginal education documents, related agreements, and treaty mandates, students will 
explore Saskatchewan's mandate for schools to build new relations with First Nations, Métis, 
and Inuit peoples. The course will focus on the study of school purposes and practices, 
including teaching and learning processes, assessment, course content, and familial and 
community relations. This course is an existing course that needs to be developed for 
online offering. 

ECUR 265.3: Teaching for Reconciliation in the K-12 Curricula 
Drawing from the Truth and Reconciliation Report's Calls to Action, this course guides 
students to frame a personal orientation to Aboriginal education and plan to teach for 
reconciliation. Through readings, lectures, group learning activities, interactions with 
elders/knowledge keepers, reflective practice, and writing, students will link their learning 
about historical and cultural foundations of First Nations, Métis, and Inuit education to 
respond to community and cultural contexts. Teacher candidates will learn to infuse 
Indigenous ways of knowing into the K-12 curriculum in order to build relationships of mutual 
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understanding. This course is an existing course that needs to be developed for online 
offering. 

EDST 215.6: Internationally Educated Teachers Field Experience 
This six-week field experience for internationally educated teachers who are enrolled in the 
Internationally Educated Teachers Certificate program involves directed observation, peer 
reflection, and teaching opportunities in a school classroom in Saskatchewan. The course is 
designed to include learning experiences focused on the organization of schools and 
professionalism; curriculum, instruction and assessment; Indigenous education, and; special 
education. This is a new field experience course designed in collaboration with the 
Saskatchewan Teachers’ Federation and may be offered in school sites across the 
province.  

The Learning Charter includes five learning goals that are exhibited within this program 
design: discovery goals, knowledge goals, integrity goals, skills goals, and citizenship goals. 

• Discovery goals of lifelong learning are embedded in the very intent of the program,
which is to help internationally educated teachers become life-long educators within the
Saskatchewan education system.  To that end, the coursework and field experience
portions allow students to learn individually, but also work in school contexts with a peer
facilitator teacher whose role is to support reflection on their learning, and experience
what it means to be a teacher in Saskatchewan.

• Knowledge goals are supported as these students come to understand the context,
ideological framing, and diverse contexts of Saskatchewan schools related to curricular
knowledge, knowledge of students with special needs, Indigenous education, and
school/professional contexts.

• Integrity goals are supported in the coursework that considers teacher
professionalism, how to work in culturally responsive ways, and supporting
differentiated learning environments.  Much personal reflection on this goal will be
spurred in the assignments required in the field experience course during which peer
facilitator teachers provide scaffolding for professional practice related to ethical, legal
and moral issues facing teachers in schools. In addition, the final assessment of the
field experience asks students to self-reflect on their learning and to articulate areas of
professional growth for the future.

• Skills goals are embedded in the communication requirements of written and oral
presentations in the coursework, and more specifically in the practical aspects of the
field experience as students apply what they have learned in a school and classroom
setting.

• Finally, citizenship goals are of primary interest in the design of this program, and the
College hopes to support the professional development and career goals of
internationally educated teachers to become contributing, ethical, culturally aware
citizens of Saskatchewan who provide leadership in education.

The nature of this program, being fully online, context-rich, and intensive, is designed to meet 
the needs of internationally educated teachers in the province.  In its current design, it is not 
open to other students in other programs, because of its specific intent to support this particular 
group of students.  However, it could be adaptable to other sectors including post-secondary 
instruction, adult basic education instructors, the early learning sector, or any occupations that 
require employees to have a knowledge-base of the culture and context of learners in 
Saskatchewan.  Although the provincial education system does necessitate that these 
programs are province-specific, modules within the program could be adaptable to other 
jurisdictions. The SPTRB has already been in discussion with other provincial certification 
bodies who are interested in the nature of this program that could serve as a model for teacher 
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certification given that teacher certification has inter-provincial portability. The provincial 
government is also in strong support of this program, and has agreed to provide financial 
support for its development. 

The delivery of this program is sustainable through its design.  Sustainability is supported 
through the development of rotating offerings, open enrolment (not fixed to cohorts), access to 
courses pre- and post-arrival (for the course work components) and field placements available 
across the province.  As an additional benefit, this certificate would allow IET who already have 
credit for some of the required courses to choose educational electives from our undergraduate 
complement of courses to increase their professional capacity in Saskatchewan schools.  This 
flexibility would also allow IET to acquire a Canadian credential that grants them professional 
recognition which is much preferable to the current collection of courses on a transcript. 
Program success therefore is measured by the program’s more intentional focus on supporting 
students who are currently served in an adhoc fashion that does not fully address their needs, 
does not acknowledge their prior learning and work experiences, and does not provide them 
with an opportunity to engage in a field experience in which they can apply their learning in 
Saskatchewan schools.  Another measure of success will occur by extension as our College 
takes a role in ensuring that more internationally educated teachers whose backgrounds are 
more representative of the growing diversity of Saskatchewan students will be able to teach in 
Saskatchewan schools.  A third measure of success is the ability to offset the backlog of 
internationally educated teachers who are trying to attain teacher certification in Saskatchewan 
through the SPTRB.  Finally, increased collaboration and positive working relationships with 
professional organizations such as the SPTRB, the Saskatchewan Teachers’ Federation, and 
Saskatchewan school divisions and First Nations educational authorities is a strong measure of 
success of College programming.  

4. Consultation
As indicated above, this program would intentionally package courses that for the most part are
already being requested by the SPTRB, along with the inclusion of the field experience.  To
that end, students have been enrolling in undergraduate coursework in a piecemeal fashion
dependent upon their evaluation of qualifications, but they do not enrol in the Bachelor of
Education degree because of their prior education backgrounds. There are no other programs
of this nature in operation, as it is intentionally designed to support teacher certification for a
very particular group of professionals.  Students in other programs therefore cannot benefit
directly, because of the specific focus of the program for a select demographic of potential
teachers.  Students who complete this program and become certified as Saskatchewan
teachers are more likely to engage in graduate coursework in the future, offered by the College
of Education, or elsewhere.

Because of the specific focus of this program on teacher certification requirements of the 
SPTRB, consultation with other units was unnecessary.  Internal to the College, the Associate 
Dean met with each of the four departments of Curriculum Studies, Educational Administration, 
Educational Psychology and Special Education, and Educational Foundations.  All groups 
supported the design of the certificate.  Critiques focused mostly on supporting international 
students generally (through funding or support opportunities). Internal committee processes 
were also respected, including movement through the Undergraduate Programs Committee 
and Faculty Council.   

The College presented the Notice of Intent to the Planning and Priorities Committee.  Its memo 
with feedback is attached with this proposal.  The main request of PPC was to include a memo 
with feedback from northern or First Nations educational authorities, which has been provided 
in the support letter from the Northern Lights School Division. 
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PCIP has not been involved in any discussions to date related to resources as resources are 
being provided by the provincial government, and tuition will be standard Education 
undergraduate student tuition.    

Evidence of consultation with the Library is provided in the attached correspondence. Given 
that most of the courses are not new courses, and that the new courses are those that utilize 
resources common to other undergraduate courses for the Bachelor of Education program, 
there are no concerns with library resource provision. The Education and Music Library 
contains all necessary resources as these are currently available for all undergraduate courses 
similar to the ones involved in this program. 

Along with the obvious potential benefits, this program has already achieved support in 
partnership through the Saskatchewan Professional Teachers Regulatory Board, as well as the 
Saskatchewan Teachers’ Federation. The Saskatchewan Teachers’ Federation and local 
school boards are eager to support the development of the field placement course in 
collaboration with the College of Education. The University of Saskatchewan College of 
Education and the University of Regina Faculty of Education engage frequently in knowledge 
sharing and program planning (evident in the SUNTEP and previous NORTEP off-campus 
offerings), as well as engaging in the Saskatchewan Universities Graduate Agreement (SUGA) 
where students may enrol in some courses at either institution.  The University of Regina 
Faculty of Education is aware that the University of Saskatchewan College of Education is 
engaging in work on this program, and intends to share its findings from an ongoing action 
research study on the experiences of immigrant teachers to Canada.  The University of Regina 
has also expressed the potential of later developing these courses in French.  In these ways, 
and because of its online nature, once developed, this program can be easily shared with the 
University of Regina.   

Please find attached letters of support from the following educational partners: Government of 
Saskatchewan, Saskatchewan Professional Teachers Regulatory Board, Saskatchewan 
Teachers’ Federation, Saskatchewan Public School Division, Prairie Spirit School Division, 
Northwest School Division, Saskatchewan Rivers School Division, Regina Public School 
Division, and Northern Lights School Division. 

5. Budget
This program aims to provide rich, intensive, and targeted instruction, information, and
experiences for internationally educated teachers in a respectful, accessible, and flexible
format.  It provides both preparation supports as well as skills and knowledge contextually
relevant to Saskatchewan (as identified through the scope of work requirements).  The
program design will be one that is readily available, focused on educational needs, the
Saskatchewan context, flexibility, and cost-effectiveness.

Readily available: by eliminating the need for an individually designed program plan, learners 
could begin to access courses before, at the time of, or after moving to Saskatchewan. 

Focus on educational needs: recognizing that internationally-trained teachers come with rich 
knowledge and experience, these courses are designed to fill knowledge gaps but avoid 
repetition.  Courses are specific to Saskatchewan and address specifically what the SPTRB 
and school boards have previously identified as barriers to knowledge and hiring. 

Flexible and cost effective: by providing context-rich, online, and open enrolments, there will be 
few barriers to this training.  Through a partnership with the Saskatchewan Teachers’ 
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Federation and school division leaders, placements will be available across Saskatchewan, 
allowing internationally trained teachers to learn where they live. Engagement with the 
Saskatchewan Teachers’ Federation (STF) and school division leaders for the delivery of 
province-wide practicum placements has already begun, ensuring a low-cost, highly accessible 
program for internationally trained teachers. The field component is also integral to introducing 
successful candidates to the social network of teaching, providing an opportunity for school 
division personnel to become aware of their potential, as well as to induct participants into an 
informal peer support network.   

The courses targeted for this program are based on other courses already being delivered face 
to face at the U of S.  The courses will need only minor modifications for the international 
learner, as well as development for online use. 

Unfortunately, given that this is a certificate program and students’ prior academic 
backgrounds, it will be unlikely that many of these students will be eligible for awards unless 
terms of reference are created specifically for this group of students.  However, some students 
may be eligible to apply for government funding.  According to information received from the 
Government of Saskatchewan’s Ministry of the Economy, “Immigrants in Canada may apply for 
character-based, low interest loans of up to $10,000 to assist with the costs of application, gap 
training and licensure required to work in their occupation in Canada.”   

Taking advantage of existing courses and a phased in approach, this project can be completed 
for $6,000 per course (payment to the instructor course developer for curriculum modification 
and online development), and $10,000 for the placement development for work with the STF. 
Once developed, there are no additional costs for this project as the program will sustain itself. 
Once developed, students could enroll in the courses pre- or post- arrival.  An application to 
the Immigrant Bridge to Licensing Program has resulted in funding for the development 
of the program granted by the Government of Saskatchewan, Ministry of the Economy.  
To this end, the development costs are minimal.   

For instructional support, the college will support one faculty lead per course (approximately 
$3,000 per course).  The four departments within the College of Education—Curriculum 
Studies, Educational Administration, Educational Foundations, and Educational Psychology 
and Special Education—will each support one of the offerings through regular Assignment to 
Duties or through the hiring of sessional instructors using online course payment structures 
based on enrolment.  The practicum placement will be supported by the Field Experience 
Team in the Undergraduate Programs Office.  

Classroom space will not be required because courses will be offered online.  The field 
experience/practicum placement will take place in school locations as arranged with partner 
school divisions throughout Saskatchewan.  

Information and Communications Technology (ICT) support will be required for the online 
platform infrastructure and usage.  That is, use of PAWS and the Blackboard Learning 
Management System will be required for the online offerings.  

Administration of this certificate, including support for the admission and application processes, 
academic advising and field experience coordination, will be provided by the Undergraduate 
Programs Office, College of Education.   

In-kind contributions: Saskatchewan Teachers’ Federation and school division partners 
• Supports with the maintenance of the cooperating teacher network and field placements
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Anticipated Cost to the Student:  
• Tuition:  $613.50 / three credit unit class (2017-2018 rates)

Standard Education undergraduate student tuition (TC02) will be applied.

Enrolment is targeted at 20-40 students per year in each course. Given the backlog of 
internationally educated teachers who are waiting for certification, and the contact the College 
has received from potential students interested in obtaining certification, we do not anticipate it 
will be more than a year before we can meet enrolment targets. If courses are offered as online 
distance delivery courses, they can be run with high efficiency as instructors are paid per 
student in the course.  To that end, the College could run courses with enrolments as low as 20 
and the program would remain sustainable. It is possible that rather than cancel a class, the 
College could open up registration to Bachelor of Education students to ensure that any class 
with low enrollment runs, though it will be a preference to keep these sections specifically for 
internationally educated teachers. There really is no maximum that can enroll in the online 
courses, though it would be unlikely to have more than 40 students in a section at any one 
time.  Field placements are planned individually based on students’ academic and teaching 
backgrounds through the Undergraduate Programs Office by the Field Experiences 
Coordinator.  Students will be placed with peer facilitator teachers in proximity to communities 
where they live. The Saskatchewan Teachers’ Federation will help the College access teachers 
who wish to work as Peer Facilitators in these communities, and help provide professional 
growth opportunities for supporting the peer relationship. 

Estimated Costs: The hiring of course instructors will follow the online course payment 
structures adopted by DEU (Distance Education Unit) for online facilitators for 3 credit unit 
courses, which ranges from $235.66 per student to $261.96 per student depending on the 
number of times they have facilitated the course. The TABBS scenario analysis tool does not 
allow the use of specific rates per student so we had to use a close salary estimate.  There will 
also be substitute teacher costs for the field experience.  Substitute teacher costs range from 
$200-$300 per day plus travel, materials and supplies. Two days are anticipated for the 6 credit 
units of field experience. In the TABBS scenario analysis tool, we used $500 per day to 
generously cover these non-salary costs. 

Based on the TABBS Scenario Analysis Tool: 
• At 20 students the estimated cost of program deliver is $56,373 in indirect expenses

and $24,000 in direct expenses, totaling $80,373.
• At 25 students the estimated cost of program deliver is $69,150 in indirect expenses

and $29,750 in direct expenses, totaling $98,900.
• At 40 students the estimated cost of program deliver is $107,448 in indirect expenses

and $47,000 in direct expenses, totaling $154,448.

Total Expected Revenues: Tuition will be charged at the standard College of Education 
category 2 tuition level for undergraduate students.  The 2017-18 rates are $613.50 per 3 credit 
unit class.  Enrolment is targeted at 25-40 students per year in each course. 

Based on the TABBS Scenario Analysis Tool: 
• At 20 students the total expected increase in revenue is $101,317.
• At 25 students the total expected increase in revenue is $126,068.
• At 40 students the total expected increase in revenue is $200,314.

All revenue increases are related to core program delivery and all can be thought of as 
incremental (or new) revenue. 
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Total Incremental Costs of the Program: The incremental cost of resources needed to 
deliver the program include: 

• the increase in indirect expenses assigned by the University through the TABBS
analysis (identified above), and

• the direct expenses of instruction (identified above).
There is no requirement to apply existing resources against the total cost of delivering the 
program as there will be sufficient incremental revenues (identified above) to cover the total 
incremental costs.  

Based on the TABBS scenario analysis tool: 
• At 20 students the projected impact of the scenario is $20,945.
• At 25 students the projected impact of the scenario is $27,168.
• At 40 students the projected impact of the scenario is $45,865.

No additional funding should be required if the TABBS scenario analysis tool presents an 
accurate projection. 

College Statement 
• See attached college statement from Dr. Michelle Prytula, Dean, College of Education.
• Also, see section 4 above.

Related Documentation 
• Memorandum from the Planning and Priorities Committee of Council (response to the

Notice of Intent to create the Internationally Educated Teachers Certificate (IETC)
Program)

Letters of support from: 
• Government of Saskatchewan
• Saskatchewan Professional Teachers Regulatory Board
• Saskatchewan Teachers’ Federation
• Saskatchewan Public School Division
• Prairie School Division
• Northwest School Division
• Saskatchewan Rivers School Division
• Regina Public School Division
• Northern Lights School Division

Consultation Forms At the online portal, attach the following forms, as required 
Required for all submissions: 

• Consultation with the Registrar form

Required for all new courses: 

• Course proposal forms for the following new courses are attached:
• EADM 203.3
• EDST 215.6

Other: 
• Course and Program Catalogue Entry for 2018-2019

1416 of 107



• Budget Consultation form – attached along with a letter from the Government of
Saskatchewan, Ministry of the Economy.
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Required if resources needed: 
• Information Technology Requirements form – attached.
• Library Requirements form – attached.
• Physical Resource Requirements form – attached.
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College	of	Education	–	University	of	Saskatchewan	

October 28, 2017 

Dear Members of the Provost’s Committee on Integrated Planning: 

Please accept this letter as the College Statement for the proposal for the Internationally Educated 
Teachers’ Certificate (IETC). 

The College of Education is in strong support of this program, and recommends to the committee 
that the proposal move forward.  The IETC targets internationally educated teachers taking 
residence in the province who possess a range of knowledge and skills that would serve the needs 
of many students (and educational organizations) in this province, but many of these teachers lack 
specific (and common) requirements to be granted a Saskatchewan Teachers Certificate.  As such, 
they are unable to become employed as teachers in Saskatchewan (and beyond). 

Through its many conversations with its multiple partners, such as with the Saskatchewan 
Professional Teachers Regulatory Board (SPTRB), as well as with educators and administrators 
from its partner school divisions, it became clear that educational organizations throughout the 
province were faced with challenges in recognizing the many new Canadians taking residence in 
this province who had both teacher education and experience in their home countries, but who 
were unable to successfully gain employment in Saskatchewan.  Combined with the many 
requests that the College received by internationally educated teachers for isolated courses in 
order to meet the requirements of a Saskatchewan Teachers Certificate, it quickly became clear 
that the College needed a concerted and deliberate response to the challenge that internationally 
educated teachers were facing in Saskatchewan. 

Conversations continued with the SPTRB and school divisions, as well as with the Ministry of 
Economy and the Saskatchewan Teachers Federation, and quickly, support for the program was 
visible from multiple sectors.  Through an examination of the common gaps that internationally 
educated teachers possessed in terms of the requirements of the Saskatchewan Teachers 
Certificate, a certificate containing four key courses plus a practicum was planned (as proposed). 

The College of Education is proud of its commitment to responding to the needs of educational 
organizations and teachers throughout the province.  Initiatives such as this one, which target the 
needs of students, teachers, and organizations, are evidence of the College’s continuous efforts to 
create meaningful impact and change in our communities. 

Please contact me if you would like further information. 

Sincerely, 

Michelle Prytula 
Dean, College of Education 

Office	of	the	Dean	
28	Campus	Drive			Saskatoon	SK	S7N	0X1			Canada	
Phone:	(306)	966-7627				Fx	:	(306)	966-7644	
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MEMORANDUM	  

TO:	   Dawn	  Wallin,	  associate	  dean,	  undergraduate	  programs	  and	  research,	  College	  
of	  Education	  
Arvelle	  Van	  Dyck,	  undergraduate	  programs	  coordinator,	  College	  of	  Education	  
Preston	  Smith,	  dean,	  College	  of	  Medicine	  

FROM:	   Dirk	  de	  Boer,	  chair,	  planning	  and	  priorities	  committee	  of	  Council	  

DATE:	   October	  23,	  2017	  

RE:	   Planning	  and	  priorities	  committee	  response	  to	  the	  Notice	  of	  Intent	  to	  
create	  a	  the	  Internationally	  Educated	  Teachers	  Certificate	  (IETC)	  
Program	  

________________________________________________________________________________________________________	  

Thank	  you	  once	  again	  for	  attending	  the	  planning	  and	  priorities	  committee	  meeting	  on	  
October	  11,	  2017,	  to	  present	  the	  notice	  of	  intent	  to	  offer	  the	  Internationally	  Educated	  
Teachers	  Certificate	  (IETC)	  Program	  as	  a	  certificate	  of	  proficiency	  offered	  by	  the	  College	  of	  
Education.	  

The	  notice	  was	  met	  with	  enthusiasm	  by	  members	  who	  saw	  the	  potential	  of	  the	  program	  to	  
serve	  as	  a	  model	  for	  other	  professions,	  in	  partnership	  with	  the	  provincial	  government.	  The	  
future	  potential	  of	  the	  certificate	  to	  apply	  to	  French	  Immersion	  schools	  in	  partnership	  with	  
the	  University	  of	  Regina	  is	  also	  unique	  and	  supported	  by	  the	  committee.	  The	  program	  will	  
meet	  the	  needs	  of	  the	  province,	  of	  schools	  across	  the	  province	  that	  have	  an	  increasingly	  
diverse	  student	  body,	  and	  of	  internationally-‐‑educated	  teachers	  who	  seek	  employment	  in	  
their	  profession	  within	  the	  province.	  

Members	  noted	  the	  importance	  of	  the	  six-‐‑week	  placement	  to	  provide	  these	  students	  with	  
exposure	  within	  Saskatchewan	  schools	  and	  recognized	  that	  adaptability	  is	  key	  to	  finding	  a	  
placement	  as	  a	  teacher	  within	  the	  Saskatchewan	  school	  system.	  The	  certification	  
requirements	  reflect	  the	  situation	  within	  the	  province	  at	  present,	  where	  teachers	  in	  rural	  
and	  remote	  areas	  may	  not	  have	  the	  specialization	  desired	  and	  must	  adapt	  to	  the	  
communities	  they	  are	  in.	  	  

.../2	  
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IETC	  Notice	  of	  Intent	   Page	  2	  

As	  differences	  in	  funding	  and	  regulations	  apply	  to	  different	  constituencies,	  the	  committee	  
suggests	  that	  greater	  support	  for	  the	  program	  be	  evidenced	  through	  additional	  letters	  from	  
the	  northern	  communities	  engaged.	  Seeking	  these	  letters	  would	  also	  demonstrate	  the	  
respect	  of	  the	  college	  for	  the	  community	  and	  allow	  the	  college	  to	  determine	  if	  the	  
community	  has	  special	  needs.	  

I	  wish	  you	  the	  very	  best	  as	  you	  proceed	  to	  develop	  the	  full	  program	  proposal	  to	  submit	  to	  
the	  academic	  programs	  committee	  of	  Council.	  Please	  do	  not	  hesitate	  to	  contact	  me	  if	  you	  
have	  any	  questions.	  

Kind	  regards,	  

Dirk	  de	  Boer	  

c	   Tony	  Vannelli,	  provost	  and	  vice-‐‑president	  academic	  
Terry	  Wotherspoon,	  chair,	  academic	  programs	  committee	  of	  Council	  
Russell	  Isinger,	  registrar	  
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Email: September 20, 2017 

Good morning Michelle, 

On behalf of Regina Public Schools, I support the University of Saskatchewan, Faculty of Education’s 
efforts to develop a program that addresses the needs of internationally educated teachers.  I certainly 
can see the benefits for many school divisions across Saskatchewan. 

Best wishes with it! 
Terri Baldwin 
Superintendent, School Services 
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Bag Service #6500 La Ronge, Saskatchewan S0J 1L0 
Telephone: (306) 425-3302 Fax: (306) 425-3377 

NORTHERN LIGHTS 

SCHOOL DIVISION No. 113

November 2, 2017 

Dr Michelle Prytula 

Dean, College of Education 

University of Saskatchewan 

28 Campus Dr, Saskatoon, SK 

S7N 0X1 

Dear Dr Prytula, 

Thank you for the important work you are doing in the development of the 

Internationally Educated Teacher Certificate (IETC) program by the College of 

Education.  

I am confident that, Northern Lights School Division as well as many other school 

divisions would benefit from the opportunity for internationally educated teachers 

to receive the courses required to obtain full certification.  

Please accept this as a letter of support from Northern Lights School Division for 

the College of Education developing an IETC program.  

Sincerely, 

Jason Young, 

Director of Education 

jasonyoung@nlsd113.ca 

306 425 3302 

2729 of 107

mailto:jasonyoung@nlsd113.ca


Entry for the 2018-2019 Course and Program Catalogue 

Internationally Educated Teachers Certificate (IETC) 

This certificate is for internationally educated teachers who have completed at least one year of a 
teacher education program in their home country and who are qualified to teach in their country of 
origin.  Teaching experience is preferable but not required.  Candidates must first contact the 
Saskatchewan Professional Teachers Regulatory Board (SPTRB) to apply for teacher certification in 
Saskatchewan.  After assessment by the SPTRB, candidates may be eligible to apply for this 
Internationally Educated Teachers Certificate (IETC).   

Note: Candidates may be required to complete more coursework than that required by this certificate; if 
that is the case, individuals would complete additional courses as they are available and offered in the 
current undergraduate program. 

Admission Requirements: 
• Letter of Permission to enroll in the certificate from Saskatchewan Professional Teachers

Regulatory Board (SPTRB)
• Proficiency in English, according to the University of Saskatchewan Language Proficiency

Regulations

Certificate Requirements (18 credit units)* 
• EADM 203.3 Professional and Organizational Contexts of Saskatchewan Schools
• EPSE 390.3 Exceptional Learners
• ECUR 400.3 Curriculum and Instruction for Saskatchewan Schools

• One of the following:
o EFDT 265.3 Foundations for First Nations, Métis, and Inuit Teaching and Learning
o ECUR 265.3 Teaching for Reconciliation in the K-12 Curricula

• EDST 215.6 Internationally Educated Teachers Field Experience

*Please note: If any of the above U of S courses or equivalents have been completed, they must be
replaced with an equivalent number of credit units of Education elective(s) from the list below.  Prior to
enrolling in an Education elective, students must consult with an academic advisor in the College of
Education to ensure the above requirements are met.

• 100-Level, 200-Level, 300-Level or 400-Level EADM Courses
• 100-Level, 200-Level, 300-Level or 400-Level ECUR Courses
• 100-Level, 200-Level, 300-Level or 400-Level EFDT Courses
• 100-Level, 200-Level, 300-Level or 400-Level EPSE Courses
• 100-Level, 200-Level, 300-Level or 400-Level ETAD Courses
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Consultation with the Registrar Form 

(New Programs and New Majors I Minors/ Concentrations) 

Title: Internationally Educated Teachers Certificate Program 
NOTE: Program consists of 12 credits of course work and 6 credits (6 weeks) of field placement course work. 

This form is to be completed by the Registrar (or his/her designate) during an in-person consultation with the faculty member 
responsible for the proposal. Please consider the questions on this form prior to the meeting. 

Section 1: New Degree I Diploma / Certificate Information or Renaming of Existing 

1 Is this a new degree, diploma, or certificate? 
Is an existing degree, diploma, or certificate being renamed? 
If you've answered NO to each of the previous two questions, please continue on to the next section. 

z What is the name of the new degree, diploma, or certificate? 
Internationally Educated Teachers Certificate [IETC - suggested Banner code] [Intl Educated Teachers Cert - suggested Banner 
description] - maximum 30 characters for description 

3 If you have renamed an existing degree, diploma, or certificate, what is the current name? 

4 Does this new or renamed degree / diploma / certificate require completion of degree level courses or non-degree level courses, 
thus implying the attainment of either a degree level or non-degree level standard of achievement? 
I Degree level 

5 If this is a new degree level certificate, can a student take it at the same time as pursuing another degree level program? 

6 If YES, a student attribute will be created and used to track students who are in this certificate alongside another program. The 
attribute code will be: 
!'ETC [In Intl Educ Teachers Cert] 

7 Which College is responsible for the awarding of this degree, diploma, or certificate? 
!Education

8 Is there more than one program to fulfill the requirements for this degree, diploma, or certificate? If yes, please list these 
programs. 

9 Are there any new majors, minors, or concentrations associated with this new degree / diploma / certificate? Please list the 
name(s) and whether it is a major, minor, or concentration, along with the sponsoring department. 

!Education [EDUC] - exists in student system
10 If this is a new graduate degree, is it thesis-based, course-based, or project-based? 

1 or 10 

Yes[ONoD 
Yes0No� 

Yes[]NoD
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Section 2: New Program for Existing or New Degree / Diploma / Certificate Information 

1 Is thfs a new program? 
Is an existing program being revised? 
If you've answered NO to each of the previous two questions, please continue on to the next section. 

2 If YES, what degree, diploma, or certificate does this new/revised program meet requirements for? 
Internationally Educated Teachers Certificate [IETC • suggested Banner code] [Intl Educated Teachers Cert· suggested Banner 
description] - maximum 30 characters for description 

3 What is the name of this new program? 
Internationally Educated Teachers Certificate [IETC - suggested Banner code] [Intl Educated Teachers Cert· suggested Banner 
description] • maximum 30 characters for description 

4 What other program(s) currently exist that will also meet the requirements for this same degree(s)? 

5 What College/Department is the academic authority for this program? 
College of Education [ED] / Department of Education (Dean's Office} [ED] 

6 Is th1s a replacement for a current program? 
7 If YES, will students in the current program complete that program or be grandfathered? 

8 If this is a new graduate program, is it thesis-based, course-based, or project-based? 

Section 3: MobUity 

Mobility is the ability to move freely from one jurisdiction to another and to gain entry into an academic institution or to 
participate in a learning experience without undue obstacles or hindrances. 

1 Does the proposed degree, program, major, minor, concentration, or course involve mobility? 
If yes, choose one of the following? 
Domestic Mobility (both jurisdictions are within Canada) 
International Mobility (one jurisdiction is outside of Canada) 

2 Please indicate the mobility type (refer to Nomenclature for definitions). 
Joint Degree 
Dual Degree 
Professional Internship Program 

.Facult�·Led Course Abroad 2 of io 

YeslKJNoD 
YesONoLI 

YesOMo EJ 
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./ 

Term Abroad Program 
3 The U of S enters into partnerships or agreements with external partners for the above mobility types in order to allow students 

collaborative opportunities for research, studies, or activities. Has an agreement been signed? 
4 Please state the full name of the agreement that the U of 5 is entering into. 

5 What is the name of the external partner? 

6 What is the jurisdiction for the external partner? 

Section 4: New/ Revised Major, Minor, or Concentration for Existing Degree Information (Undergraduate) 

1 Is this a new or revised major, minor, or concentration attached to an existing degree program? 
If you've answered NO, please continue on to the next section. 

2 If YES, please specify whether it is a major, minor, or concentration. If it is more than one, please fill out a separate form for 
each. 

3 What is the name of this new / revised major, minor, or concentration? 

4 Which department is the authority for this major, minor, or concentration? If this is a cross-College relationship, please state the 
Jurisdictional College and the Adopting College. 

Which current program(s), degree(s), and/or program type(s) is this new / revised major, minor, or concentration attached to? 

Section 5: New/ Revised Disciplinary Area for Existing Degree Information (Graduate) 

1 Is this a new or revised disciplinary area attached to an existing graduate degree program? 
If you've answered NO, please continue on to the next section. 

2 lf YES, what is the name of this new / revised disciplinary area? 

3 Which Department / School is the authority for this new / revised disciplinary area? 

4 Which current program(s) and I or degree(s) is this new / revised disciplinary area attached to? 

Section 6: New College / School / Center / Department or Renaming of Existin2 
3 oflO

Yes 0No []Revised D 

Yes 0No []Revised D 
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1 Is this a new college, school, center, or department? 
Is an existing college, school, center, or department being renamed? 
Is an existing college, school, center, or department being deleted? 
lf you've answered NO to each of the previous two questions, please continue on to the next section. 

2 What is the name of the new (or renamed) college, school, center, or department? 

3 If you have renamed an existing college, school, center, or department, what is the current name? 

4 What is the effective term of this new (renamed) college, school, center, or department? 

5 Will any programs be created, changed, or moved to a new authority, removed, relabelled? 

6 Will any courses be created, changed, or moved to a new authority, removed, relabelled? 

7 Are there any ceremonial consequences for Convocation (ie. New degree hood, adjustment to parchments, etc.)? 

Section 7: Course Information 

1 Is there a new subject area(s) of course offering proposed for this new degree? If so, what is the subject area(s) and the 
suggested four {4) character abbrevfation{s) to be used in course listings? 
!No - existing course subjects will be used

If there is a new subject area(s) of offerings what College / Department is the academic authority for this new subject area?

3 Have the subject area identifier and course number(s) for new and revised courses been cleared by the Registrar? 

4 Does the program timetable use standard class time slots, terms, and sessions? 
If NO, please describe. 
Classes will be online and field experience could be modular over the course of a term; anticipate the current terms and/or open 
learning dates will suffice 

5 Does this program, due to pedagogical reasons, require any special space or type or rooms? 
If YES, please describe. 

4of 10 

Yes
§

No
� Yes No X 

Yes No X 
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NOTE: Please remember to submit a new "Course Creation Form" for every new course required for this new program / major. 
Attached completed "Course Creation Forms" to this document would be helpful. 

Section 8: Admissions, Recruitment, and Quota Information 

1 Will students apply on-line? If not, how will they apply? 
!Yes - College anticipates, might be RMS or something else (certificates not currently in RMS)

2 What term(s) can students be admitted to? 
!YYYY09, YYYY01, YYYYOS, YYYY07

3 Does this impact enrollment? 
!Anticipated increase of 25-40 students per year

4 How should Marketing and Student Recruitment handle initial inquiries about this proposal before official approval? 
!Refer to the College of Education

5 Can classes towards this program be taken at the same time as another program? 
Yes 

6 What is the application deadline? 
Will work with Admissions to determine; as close to start time as reasonably possible, Admissions Office & College to discuss 
further 

7 What are the admission qualifications? (IE. High school transcript required, grade 12 standing, minimum average, any required 
courses, etc.) 
jSPTRB letter and language proficiency 

8 What is the selection criteria? (IE. If only average then 100% weighting; if other factors such as interview, essay, etc. what is the 
weighting of each of these in the admission decision.) 
! If admission qualifications are met, they will be admitted.

9 What are the admission categories and admit types? (IE. High school students and transfer students or one group? Special 
admission? Aboriginal equity program?) 
N/A 

10 What is the application process? (IE. Online application and supplemental information (required checklist items) through the 
Admissions Office or sent to the College/Department?) 
!Online application and supplemental documents through Admissions Office

11 Who makes the admission decision? (lE. Admissions Office or College/Department/Other?) 
!Admissions Office

12 Letter of acceptance · are there any special requirements for communication to newly admitted students? 
Yes· specific requirements about the program, including the web based classes, should be communicated, not actual letter but 
communication afterwards 
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!Anyone completed U of S class in past will not be charged.

Section 9: Proposed Tuition and Student Fees Information

1 How will tuition be assessed? 
Standard Undergraduate per credit X 

Standard Graduate per credit 
Standard Graduate per term 

Non standard per credie 
Non standard per term* 

Other• 
Program Based* 

• See attached documents for further details
2 If fees are per credit, do they conform to existing categories for per credit tuitfon? If YES, what category or rate? 

!Yes - category 2 (Education) [TC02]
9 If program based tuition, how will it be assessed? By credit unit? By term? Elsehow? 

I .......... I ------,-------,----,-___,.,......,..,......,,...-----,----._-___.�-------'I
I 10 Does proponent"s proposal contain detailed informatfon regarding requested tuition? Yes 0No [J 

I 

If NOt please describe. 
!Not required - standard undergraduate Education tuition

11 What is lPA·s recommendation regarding tuition assessment? When is it expected to receive approval? 

12 IPA Additional comments? 

1 3 Will students outside the program be allowed to take the classes? 
Yes - with permission and exceptional circumstances 

1 4 If YES, what should they be assessed? (This is especially important for program based.) 
!Standard tuition

5 Do standard student fee assessment criteria apply (full•time, part-time, on-campus versus off-campus)? 
!Yes

6 Do standard cancellation fee rules apply? 
Yes 

7 Are there any additional fees (e.g. materials, excursion)? If yes, see NOTE below. 
No 

NOTE: Please remember to submit a completed "Application for New Fee or Fee Change Form" for every new course with 
additional fees. 

6 of 10 
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Section 10: Government Loan Information 

NOTE: Federal / provincial government loan programs require students to be full-time in order to be eligible for funding. The 
University of Saskatchewan defines full-time as enrollment in a minimum of 9 credit units (operational) in the fall and/or winter 
term(s) depending on the length of the loan. 

1 If this is a change to an existing program, will the program change have any impact on student loan eligibility? 

2 If this is a new program, do you intend that students be eligible for student loans? 
jYes - if Canada Student Loan requirements met 

Section 11: Convocation Information (only for new degrees) 

1 Are there any 'ceremonial consequences' of this proposal (ie. New degree hood, special convocation, etc.)? 
I No - as certificate program 

2 Jf YES, has the Office of the University Secretary been notified? 

3 When is the first class expected to graduate? 
!Spring Convocation 2019 (June 2019)

4 

What is the maximum number of students you anticipate/project will graduate per year (please consider the next 5-10 years)?
j25-40 students per year

Section 12: Schedule of Implementation Information

1 What is the start term? 
!September 2018 [201809 Term]

2 Are students required to do anything prior to the above date? 
If YES, what and by what date? 

Section 13: Registration Information 

1 What year in program is appropriate for this program (NA or a numeric year)? 
!YR1 or YRU

2 Will students register themselves? 
If YES, what priority group should they be in? 
]As per current set-up 

7 Qf 10 

Yes[JNoO 
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Section 14: Academic History Information 

1 Will instructors submit grades through self-serve? 
2 Who will approve grades (Department Head, Assistant Dean, etc.)? 

!As per current set-up

Section 15: T2202 Information (tax form)

1 Should classes count towards T2202s? 

Section 16: Awards Information 

1 Will terms of reference for existing awards need to be amended? 
2 If this is a new undergraduate program, will students in this program be eligible for College-specific awards? 

No · as program is only 18 cu unless a specific award with specific terms of reference for this certificate are created 

Section 17: Program Termination 

1 Is this a program termination? 
If yes, what is the name of the program? 

2 What is the effective date of this termination? 

3 Will there be any courses closed as a result of this termination? 
If yes, what courses? 

4 Are there currently any students enrolled in the program? 
If yes, will they be able to complete the program? 

5 If not, what alternate arrangements are being made for these students? 

6 When do you expect the last student to complete this program? 

7 Is there mobility associated with this program termination? 
If yes, please select one of the following mobility activity types. 
Dual Degree Program 

• Joint Degree Program
B of 10 

YesE)NoD 

YesLINoD 

Yes0No0 

Yes0No0 

Yes0No0 
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Internship Abroad Program 
Term Abroad Program 
Taught Abroad Course 
Student Exchange Program 
Partnership agreements, coordinated by the International Office, are signed for these types of mobility activities. Has the 
International Office been informed of this program termination? 

Section 18: SESD - Information Dissemination (internal for SESD use only) 

1 Has SESD, Marketing and Student Recruitment, been informed about this new/ revised program? 
2 Has SESD, Admissions, been informed about this new/ revised program? 
3 Has SESD, Student Finance and Awards, been informed about this new / revised program? 
4 Has CGSR been informed about this new/ revised program? 
5 Has SESD, Transfer Credit, been informed about any new/ revised courses? 
6 Has ICT-Data Services been informed about this new or revised degree/ program I major / minor/ concentration? 
7 Has the Library been informed about this new / revised program? 
8 Has ISA been informed of the CIP code for new degree / program / major? 
9 Has Room Scheduling/Scheduling Hub/Senior Coordinator of Scheduling been informed of unique space requirements for the new 

courses? 
1 o Has the Convocation Coordinator been notified of a new degree?
11 What is the highest level of financial approval required for this submission? Check all that apply. 

a. None - as it has no financial implications
OR 

b. Fee Review Committee
c. Institutional Planning and Assessment (IPA)
d. Provost's Committee on Integrated Planning (PCIP)
e. Board of Governors
f. Other

SIGNED 

fDate: 

Registrar (Russell lsinger): 

College / Department Representative(s): 

I IPA Representative(s): 2 -2 

Q 9f 10 

Yes 

Yes No 
Yes No 
Yes No 

Yes No 
Yes No 
Yes No 
Yes No 
Yes No 

Yes No 
Yes No 

D 
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: UNIVERSITY OF New Course
*, SASKATCHEWAN Proposal Form

This form can be used by any college which does not already have a course
proposal form. / -

1. Approval by department head or dean:

2. Information required for the Catalogue

2.1 Label & Number of course: EADM 203.3

2.2 Title of course: The Professional and Organizational Context of Saskatchewan Schools

2.3 Total Hours: Lecture Seminar Lab Tutorial Other: 39

2.4 Weekly Hours: Lecture Seminar Lab Tutorial Other: 3

2.5 Term in which it will be offered: Ti T2 Ti or T2 Ti and T2

2.6 Prerequisite:

This course is open only to students in the Internationally Educated Teachers Certificate
program.

Students with credit for EADM 321, EADM 425, EDUC 303 or EADM 303 will not receive
credit for this course.

2.7 Calendar description:

This course examines the professional and organizational context of schooling in
Saskatchewan. Students learn about the design and delivery of primary and secondary
education at the local and provincial levels, with an emphasis on the professional bodies
engaged in the governance and operation of schools; how schools are financed, and;
legal/policy issues that guide teaching and learning. Also emphasized are considerations of
teacher professionalism, ethical conduct, and the rights and responsibilities of Saskatchewan
teachers in and outside of the classroom.

2.8 Any additional notes

This course is one of four courses that, along with 6 credit units of field experience, comprise
the new Internationally Educated Teachers Certificate program.

3. Rationale for introducing this course.

The Saskatchewan Professional Teachers Regulatory Board (SPTRB) has identified that the
majority of internationally trained teachers are lacking coursework in four specific areas that align
with the Cdlege of Education’s own data collection on the requests made for coursework from
internationally educated teachers:
• organizational and legal contexts in Canada and Saskatchewan;
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• First Nations and Métis culture and diversity;
• learning theory and special education in Saskatchewan, and;
• knowledge of curriculum, instruction and assessment in Saskatchewan.

The five courses that are packaged together for the Internationally Educated Teachers Certificate
include 12 credits of coursework based on these four areas of study, and 6 credits of field
coursework delivered in Saskatchewan schools (a 6 week placement). This course (EADM 203.3)
covers content that addresses the first area of study: organizational and legal contexts in Canada
and Saskatchewan.

4. Learning Objectives for this course.

Primary objectives include:
1. To investigate historical, political, economic, constitutional and Charter bases of education.
2. To acquire a basic understanding and knowledge of the governance of provincial and federal

education systems in Saskatchewan and Canada.
3. To study organizational and structural aspects relating to the delivery of education in federal and

provincial systems in Saskatchewan and Canada.
4. To become familiar with the governmental and professional bodies involved in the governance

and delivery of education in Saskatchewan and Canada.
5. To develop an understanding of the nature of educational finance as it impacts the operation of

schools.
6. To examine current issues in educational law and to relate these to the work of teachers.
7. To reflect upon notions of teacher professionalism and ethics as they relate to the work of

teachers in Saskatchewan schools.
8. To appreciate the relationship between schools, parents, and community in Saskatchewan
9. To demonstrate an ability to research and report upon, collaboratively and in a critical and

scholarly manner, important issues in the administration of public education.

5. Impact of this course.
Are the programs of other departments or Colleges affected by this course? No.
If so, were these departments consulted? (Include correspondence)
Were any other departments asked to review or comment on the proposal?

The College of Education consulted with the Saskatchewan Professional Teachers Regulatory
Board (SPTRB) and the Saskatchewan Teachers’ Federation (STF) prior to program proposal. No
other U of S departments were asked to review or comment on the proposal.

6. Other courses or program affected (please list course titles as well as numbers).
Course(s) to be deleted? None.
Course(s) for which this course will be a prerequisite? None.
Is this course to be required by your majors, or by majors in another program? Yes.

All students in the Internationally Educated Teachers Certificate program will required to complete
this course. Students in other programs/majors will not be required or allowed to take this course.

7. Course outline.
(Weekly outline of lectures or include a draft of the course information sheet.)

Date Topic Resources Evaluation
Week 1 The Structure of Provincial Jurisdiction Discussion Board

Canadian Education: Young et al (2014) Chapters One
Provincial and Federal and Two Online Quiz #1 Released
Responsibilities for Burgess et al (2014), Chapter One,
Education Six. Seven, Eioht, Nine, Twelve.
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Thirteen
Hoy & Miskel (2008)
The Constitution Act 1867
The British North America Act 1867
The Manitoba Act 1870
Charter of Rights and Freedoms
1982
Declaration on the Rights of
Indigenous Peoples (2007)
The Indian Act. 1985
The Education Act, 1995
The Education Regulations (2015)
Home-based Education Program
Regulations (2015)
Independent Schools Regulations
Lipman (2003)
School Division Boundaries Mao
(All)
School Division Boundaries Map
(public, separate, conseil des ecoles
fransaskoises)
Historical Treaties of Canada Map
First Nations Map of Saskatchewan
Perrins Report (2016)

______ ____________

Multimedia sources (on Backboard)
Week 2 First Nations Education: Burgess et al (201 4), Chapter 11 Discussion Board

Jurisdiction, Colonialism Statement of the Government of
and Resistance Canada on Indian Policy (1969) Option A or B Decision Due

(White Paper)
Wahbung: Our Tomorrows, 1971
Indian Control of Indian Education
(1972) (Red Paper)
Royal Commission on Aboriginal
Peoples (1996)
Assembly ol First Nations (2010)
Assembly of Manitoba Chiefs
Women of Wahbung (2012)
TAC 2015
Aguash (2013)
Courchene. 2012
Gillespie & Murdock, 2001
Grant et aI, 2001
Kirkness, 2008
Fallon & Paguette (2012)
Multimedia sources (on_Blackboard)

Week 3 Schools Boards Young et aI (2014) Chapter Discussion Board
Policy and Politics Two/Three/Five

Burgess et al (2014)
SSBA By-laws
SSBA (2015a)
SSBA (2015b)
SSBA (2016a)
SSBA (2016b)
SSBA (2016c)
Links to school division websites
Role of a school board member
2016
CRC News (Oct. 2016)
Perrins (2016)
Multimedia sources (on Blackboard)

Week 4 Teaching as a Young et al (2014) Chapter Discussion Board
Profession: Six/Chapter Seven/Chapter Nine
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Professional Ethics and Burgess, Chapter Three Online Quiz #1 Due
Practice Benyon et al (2014)

Duf our (2004) Option A Assignment #1 Due
The Educalion Act. 1995
The Education Regulations (2015)
The Registered Teachers Act (2015)
STF (nd.)
STF Governance Handbook (2016)
Stout & Peters (2011)
Multimedia sources (on Blackboard)

Week S Teaching as a The Education Act, 1995 Discussion Board
Profession: The Education Regulations (2015)
Continuous Learning, Registered Teachers Act (2015) Online Quiz #2 Released
Evaluation, and STF Policy 2.1 Teacher Success
Appraisal (2016)

STF Policy 2.2 Principal Success
(2016)
Buifram & Parley-Ripple (2016)
Lambersky (2016)
Maharai (2014)
Viseu et al (2016)

Week 6 Teaching as a TRC 2012
Profession: Culturally Gagne et al (2017)
Responsive Teaching in Hare & Pigeon (2012)
Diverse Contexts Hatchfeld et al (2015)

Murdock, 2001
Oskineegish (2015)
Ottman (2009)
Wallin & Peden (2014)
Canadian Council on Learning
(2009)

Week 7 Teaching and the Law: Young et al (2014) Chapter Four Discussion Board
Rights, Responsibilities, Burgess et al (2014), Chapters
and Repercussions Seven, Eleven and Fourteen Option B Due

Burgess et at (2014)
Niyubahwe (2013)
Schmidt (2010)
Charter of Rights and Freedoms
1982
Youth Criminal Justice Act 2002
Criminal Code of Canada (1985)
Saskatchewan Human Rights Code
(1979)
The Education Act, 1995
The Education Regulations (2015)

WeekS Teaching and the Law: Young et al (2014) Chapter Four Discussion Board
Safety and Negligence Burgess et al (2014), Chapter One

and Fourteen
Charter of Rights and Freedoms
1982
Youth Criminal Justice Act 2002
Criminal Code of Canada (1985)
Saskatchewan Human Riohts Code
(1979)
The Education Act, 1995
The Education Regulations (2015)

Week 9 Teaching and the Law: Saskatchewan Child and Family
Child Protection Services Act (1989)

Saskatchewan CFS: Duty to Report
Brochure
Saskatchewan CFS: 2014 Child
Abuse Protocot
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8. Enrolment.
Expected enrollment: 25-40
From which colleges? College of Education, Internationally Educated Teachers Certificate program.

9. Student evaluation.
Give approximate weighting assigned to each indicator (assignments, laboratory work, mid-term
test, final examination, essays or projects, etc.)

10. Required text:
Include a bibliography for the course.

Required Readings

Burgess, D., Walker, K., Chomos, J., & Donlevy, J. K. (2014). A guide to Saskatchewan school law ($rd

edition). Saskatoon, SK: Turning Point Global.
Young, J., Levin, B., & Wallin, D. (2014). Understanding Canadian schools: An introduction to

educational administration (5th ed.). Available at
http://home.cc. umanitoba.cal—wallind/u nd erstandingcanadianschoolss. html.

Saskatchewan CFS: Onhne Course
for Duty to Report
Multimedia sources; (on Blackboard)

Week 10 Parents, Families, Young et al (2014) Chapter Eight Discussion Board
Communities and Burgess et al (2014)
Schools Prytula et al (2011) Option A Assignment #2 Due

Schein (1993/2005)
The Education Act, 1995
The Education Regulations (2015)
Anuik & Bellehumeur-Kearns (2014)
Clarke et al (2010)
Pushor (2014)
Pushor (2012)
Pushor& Murphy (2010)
Standing (1999)

Week 11 Online Group Online Quiz #2 Due
Demonstrations and
Class Feedback

Week 12 Hiring and Selection Cranston (2014)
Processes Hellsten et al (2013)

Murray stat (2014)
Otoo (2012)

Percentage of Due Dates
Grade

Weekly
Discussion
Board

I CD?
I U /0 6/9 posts due

weekly
(1 to instructor, one
to colleague)

Assignments 40% Option A; TBA
Option B; TBA

Quizzes 15% Quiz #1: TBA
Quiz #2; TBA

Classroom 30% TBA
Project
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Supplementary Material

Beynon, J., Ilieva, R. & Dchupa, M. (2014). Re-credentialling experiences of immigrant teachers:
Negotiating institutional structures, professional identities and pedagogy. Teacher and Teaching:
Theory and practice, 10 (4), 429-444.

Dufour, A. (2004). What is a “professional learning community”? Educational Leadership, 61(8), 6—11.
Hay, W. K., & Miskel, C. C. (2008). Structure in schools. In W. K. Hoy & C. G. Miskel (Eds.), Educational

administration: Theory, research, and practice (pp. 89—131). New York: McGraw-Hill.
Murray, J. C., Cross, J. L. & Cruikshank, K. (2014). Stakeholder perceptions of IELTS as a gateway to the

professional workplace: The case of employers of overseas trained teachers. IELTS Research
Reports Online Series, retrieved from https://www,ielts.org/pdf/IELTS Online PR 2014.1 .pdf

Niyubahwe, A., Mukamurera, J. & Jutras, F. (2013). Professional integration of immigrant teachers in the
school system: A literature review. McGill Journal of Education, 48(2), 279-296.

Oloo, J. A. (2012). Immigrant teachers in Saskatchewan schools: A human resource perspective. KEDI
Journal of Educational Policy, 9(2), 219-237.

Schein, E. (1 993/2005). Defining organizational culture. In J. M. Shafritz, J. S. Ott, & Y. S. Jang (Eds.),
Classics of organization theory (6th ed., pp. 360—367). Belmont, CA: Wadsworth.

Schmidt, C., Young, J. & Mandzuk, D. (2010). The integration of immigrant teachers in Manitoba,
Canada: Critical issues and perspectives. International Migration & Integration, 11, 439—452.

11. Resources.
Proposed instructor: TBD
How does the department plan to handle the additional teaching or administrative workload?
A sessional instructor will be hired to teach this course. Start-up funding was received from
the Ministry of Economy for the creation of this online course.
Are sufficient library or other research resources available for this course? Yes.
Are any additional resources required (library, audio-visual, technology, etc.)? No.

12. Date of Implementation:
To be offered: annually X biennially other

See attached EADM 203.3 syllabus.
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Department of Educational Administration 
EADM 203.3 

The Professional and Organizational Context of Saskatchewan Schools 

Course Description 

This course examines the professional and organizational context of schooling in Saskatchewan. Students 
learn about the design and delivery of primary and secondary education at the local and provincial levels, 
with an emphasis on the professional bodies engaged in the governance and operation of schools; how 
schools are financed, and; legal/policy issues that guide teaching and learning. Also emphasized are 
considerations of teacher professionalism, ethical conduct, and the rights and responsibilities of 
Saskatchewan teachers in and outside of the classroom.  

Pre-requisites 

This course is open only to students in the Internationally Educated Teachers Certificate program. 

Students with credit for EADM 321, EADM 425, EDUC 303 or EADM 303 will not receive credit for this 
course. 

The College of Education acknowledges that it resides on Treaty Six territory and the homeland of the 
Métis. We pay our respect to the First Nation and Métis ancestors of this place and reaffirm our relationship 
with one another. We recognize that in the course of your studies you may spend time learning in other 
traditional territories and Métis homelands. We wish you safe, productive and respectful encounters in 
these places. 

Course Objectives 

There is little that is inevitable (the only possible way) about the ways in which education is currently 
organized in Saskatchewan and across Canada.  Indeed, there is considerable variation across the provinces 
and First Nations communities, and all types of school systems are currently in the midst of significant 
changes and “reform.” 

This course will attempt to: 
• describe existing educational systems in Saskatchewan and Canada;
• describe the work and professional expectations of teachers in Saskatchewan education

systems;
• discuss why things are this way and how they might be otherwise, and;
• look at current changes in educational systems.

Always an attempt will be made to bring these organizational matters back to their significances for the 
lives of students and teachers in schools. 

Four basic tensions provide themes for much of the course content: 
• Jurisdictional issues that provide challenges for the design and delivery of education
• The relationship between public and professional authority in education;
• The balances between centralized and decentralized authority;
• The recognition and celebration of diversity within a context of equity and inclusion.
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Public school teachers work in a highly complex web of organizational, social and political relationships.  
The general objective of this course is to explore the ways in which public schooling and teachers’ work is 
constructed within particular administrative, political, legal and professional frameworks and expectations.  

Primary objectives include: 
1. To investigate historical, political, economic, constitutional and Charter bases of education.
2. To acquire a basic understanding and knowledge of the governance of provincial and federal

education systems in Saskatchewan and Canada.
3. To study organizational and structural aspects relating to the delivery of education in federal and

provincial systems in Saskatchewan and Canada.
4. To become familiar with the governmental and professional bodies involved in the governance

and delivery of education in Saskatchewan and Canada.
5. To develop an understanding of the nature of educational finance as it impacts the operation of

schools.
6. To examine current issues in educational law and to relate these to the work of teachers.
7. To reflect upon notions of teacher professionalism and ethics as they relate to the work of

teachers in Saskatchewan schools.
8. To appreciate the relationship between schools, parents, and community in Saskatchewan
9. To demonstrate an ability to research and report upon, collaboratively and in a critical and

scholarly manner, important issues in the administration of public education.

Required Readings 

Burgess, D., Walker, K., Chomos, J., & Donlevy, J. K. (2014). A guide to Saskatchewan   
school law (3rd edition). Saskatoon, SK:  Turning Point Global. 

Young, J., Levin, B., & Wallin, D. (2014).  Understanding Canadian schools:  An introduction to 
educational administration (5th ed.).  Available at 
http://home.cc.umanitoba.ca/~wallind/understandingcanadianschools5.html. 

Supplementary Material 

Beynon, J., Ilieva, R. & Dchupa, M.  (2014). Re-credentialling experiences of immigrant teachers: 
Negotiating institutional structures, professional identities and pedagogy. Teacher and Teaching: 
Theory and practice, 10 (4), 429-444. 

Dufour, R. (2004). What is a “professional learning community”? Educational Leadership, 61(8), 6–11. 
Hoy, W. K., & Miskel, C. G. (2008). Structure in schools. In W. K. Hoy & C. G. Miskel (Eds.), 

Educational administration: Theory, research, and practice (pp. 89–131). New York: McGraw-
Hill. 

Murray, J. C., Cross, J. L. & Cruikshank, K. (2014). Stakeholder perceptions of IELTS as a gateway to the 
professional workplace: The case of employers of overseas trained teachers. IELTS Research 
Reports Online Series, retrieved from https://www.ielts.org/pdf/IELTS_Online_RR_2014.1.pdf 

Niyubahwe, A., Mukamurera, J. & Jutras, F.  (2013). Professional integration of immigrant teachers in the 
school system: A literature review. McGill Journal of Education, 48(2), 279-296. 

Oloo, J. A. (2012). Immigrant teachers in Saskatchewan schools: A human resource perspective. KEDI 
Journal of Educational Policy, 9(2), 219-237. 

Schein, E. (1993/2005). Defining organizational culture. In J. M. Shafritz, J. S. Ott, & Y. S. Jang (Eds.), 
Classics of organization theory (6th ed., pp. 360–367). Belmont, CA: Wadsworth.  

Schmidt, C., Young, J. & Mandzuk, D.  (2010). The integration of immigrant teachers in Manitoba, 
Canada: Critical issues and perspectives. International Migration & Integration, 11, 439–452. 

Websites: 
Saskatchewan Ministry of Education < https://www.saskatchewan.ca/government/government-

structure/ministries/education> 
Council of Ministers of Education, Canada <www.cmec.ca> 
Saskatchewan Teachers Federation < https://www.stf.sk.ca/ > 
Canadian Teachers Federation < http://www.ctf-fce.ca/en/Pages/default.aspx> 
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Canadian Education Association < http://www.cea-ace.ca/> 
Saskatchewan School Boards Association <https://saskschoolboards.ca/ > 
Saskatchewan Indigenous Cultural Centre <http://www.sicc.sk.ca/ > 
Saskatchewan Professional Teachers Regulatory Board <http://www.sptrb.ca/web/sptrb/> 
Office of the Treaty Commissioner <http://www.otc.ca/> 
Gabriel Dumont Institute <https://gdins.org/> 
Truth and Reconciliation Commission of Canada 

<http://www.trc.ca/websites/trcinstitution/index.php?p=3> 
MANY other websites for individual public, Catholic and First Nations education authorities as found in 
the course materials 

Note:  If you are experiencing difficulties with your studies or assignments, or have a disability or an 
illness which may affect your course of study, please discuss these issues with me, and/or one of 
the following Student Affairs offices as soon as possible: 

Disability Services for Students 
E1 Administration Building 
https://students.usask.ca/health/centres/disability-services-for-students.php 
Ph:  966-7273 
8:30 am - 4:30 pm Monday - Friday 
Drop in Hours:  Monday and Thursday 9:30 am - 12:30 pm 

Tuesday and Wednesday 2:00 pm - 4:30 pm 

Student Wellness Centre 
3rd Floor and 4th Floor, Place Riel 
https://students.usask.ca/health/centres/wellness-centre.php 
Ph:  966-5768 
8:30 am - 4:30 pm Monday – Friday 
student.wellness@usask.ca 

Undergraduate Programs Office 
Room 3350, Education Building 
(306) 966-7654
advising.education@usask.ca

Note: All unclaimed assignments at the end of the course will become the property of the College of 
Education and will be subject to destruction after four months.  
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Evaluation 

Percentage of Grade Due Dates 
Weekly 
Discussion Board 

15% 6/9 posts due weekly 
(1 to instructor, one 
to colleague) 

Assignments 40% Option A: TBA 
Option B: TBA 

Quizzes 15% Quiz #1: TBA 
Quiz #2: TBA 

Classroom Project 30% TBA 

Grading System 

Percentages Letter GPA Explanation 
95-100 A+ 4.5 Exceptional 
90-94 A 4.0 Excellent 
85-89 B+ 3.5 Very Good 
80-84 B 3.0 Good 
75-79 C+ 2.5 Satisfactory 
70-74 C 2.0 Adequate 
60-69 D+ 1.0 Marginal 
00-59 D 0.0 Failure 

Plagiarism 

Plagiarism is described as taking credit for another’s work.  In an environment based upon academic 
integrity, plagiarism exemplifies completely unethical behavior.  If it is discovered that any student has 
plagiarized material, the student will automatically fail the class.   If you are unsure about what constitutes 
plagiarism, or do not know how to adequately reference material, please ask for help and consult the newest 
edition (6th) of the American Psychological Association (APA) reference manual. 

Schedule Adjustments and Late Submissions 

Very occasionally, adjustments to the proposed schedule are required for a host of different reasons.  For 
adjustments proposed by the professor, it is the professor’s responsibility to bring these proposed adjustments 
forward for discussion in a timely manner.  For adjustments proposed by students, it is the student’s 
responsibility to bring these forward for discussion in a timely manner.   

Assignments submitted to the professor after the deadlines as amended through mutual agreement in advance, 
will only be accepted within seven calendar days of any initially amended date.  All submissions after the 
deadline must be accompanied by a brief written statement from the student outlining the consequence they 
deem appropriate for the late submission. Late work not accompanied by a note outlining consequences will 
not be read and the assignment will receive a grade of F.  Work received more than seven calendar days after 
a deadline stated herein, or the date mutually agreed upon, will not be read and the assignment will receive a 
grade of F. 

Selected University of Saskatchewan Policies 

No person may gain the benefit of instruction in a course without being duly registered in the course either 
as a credit or audit student. 

If a student is not registered in a course, he or she will not receive credit for attending or completing 
assignments. 
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Reminder:  This class convenes TBA  

Date Topic Resources Evaluation 
Week 1 The Structure of Canadian 

Education: Provincial and 
Federal Responsibilities 
for Education 

Provincial Jurisdiction 
Young et al (2014) Chapters One and 
Two 
Burgess et al (2014), Chapter One, Six, 
Seven, Eight, Nine, Twelve, Thirteen 
Hoy & Miskel (2008) 
The Constitution Act 1867 
The British North America Act 1867 
The Manitoba Act 1870 
Charter of Rights and Freedoms 1982 
Declaration on the Rights of Indigenous 
Peoples (2007) 
The Indian Act, 1985 
The Education Act, 1995 
The Education Regulations (2015) 
Home-based Education Program 
Regulations (2015) 
Independent Schools Regulations 
Lipman (2003) 
School Division Boundaries Map (All) 
School Division Boundaries Map 
(public, separate, conseil des ecoles 
fransaskoises) 
Historical Treaties of Canada Map  
First Nations Map of Saskatchewan 
Perrins Report (2016) 
Multimedia sources (on Backboard) 

Discussion Board 

Online Quiz #1 Released 

Week 2 First Nations Education: 
Jurisdiction, Colonialism 
and Resistance 

Burgess et al (2014), Chapter 11 
Statement of the Government of Canada 
on Indian Policy (1969) (White Paper) 
Wahbung: Our Tomorrows, 1971 
Indian Control of Indian Education 
(1972) (Red Paper) 
Royal Commission on Aboriginal 
Peoples (1996) 
Assembly of First Nations (2010) 
Assembly of Manitoba Chiefs Women 
of Wahbung (2012) 
TRC 2015 
Aquash (2013) 
Courchene, 2012 
Gillespie & Murdock, 2001 
Grant et al, 2001 
Kirkness, 2008 
Fallon & Paquette (2012) 
Multimedia sources (on Blackboard) 

Discussion Board 

Option A or B Decision Due 

Week 3 Schools Boards  
Policy and Politics 

Young et al (2014) Chapter 
Two/Three/Five 
Burgess et al (2014) 
SSBA By-laws 
SSBA (2015a) 
SSBA (2015b) 
SSBA (2016a) 
SSBA (2016b) 
SSBA (2016c) 
Links to school division websites 
Role of a school board member 2016 
CBC News (Oct, 2016) 
Perrins (2016) 
Multimedia sources (on Blackboard) 

Discussion Board 
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http://laws-lois.justice.gc.ca/eng/Const/page-1.html
http://www.justice.gc.ca/eng/rp-pr/csj-sjc/constitution/lawreg-loireg/p1t11.html
http://www.justice.gc.ca/eng/rp-pr/csj-sjc/constitution/lawreg-loireg/p1t21.html
http://laws-lois.justice.gc.ca/eng/const/page-15.html
http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
http://laws-lois.justice.gc.ca/eng/acts/I-5/
http://www.qp.gov.sk.ca/documents/PIT/Statutes/E/E0-2-2009-06-30.pdf
http://www.qp.gov.sk.ca/documents/English/Regulations/Regulations/E0-2r24.pdf
http://publications.gov.sk.ca/documents/11/87183-saskatchewan-color-map.pdf
http://publications.gov.sk.ca/documents/11/87184-printable_map_black_and_white.pdf
https://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/STAGING/texte-text/htoc_1100100032308_eng.pdf
https://www.aadnc-aandc.gc.ca/eng/1100100020616/1100100020653
http://www.aadnc-aandc.gc.ca/eng/1100100010189/1100100010191
http://www.aadnc-aandc.gc.ca/eng/1100100010189/1100100010191
http://www.trcm.ca/wp-content/uploads/Wabung-Our-Tomorrows-1971.pdf
http://www.oneca.com/IndianControlofIndianEducation.pdf
http://www.oneca.com/IndianControlofIndianEducation.pdf
http://www.lop.parl.gc.ca/content/lop/researchpublications/prb9924-e.htm
http://www.lop.parl.gc.ca/content/lop/researchpublications/prb9924-e.htm
file:///C:%5CUsers%5CArvelle%5CAppData%5CLocal%5CMicrosoft%5CWindows%5CTemporary%20Internet%20Files%5CContent.Outlook%5CYKR9G43P%5CAssembly%20of%20First%20Nations%20(2010).%20First%20Nations%20control%20of%20First%20Nations%20education:%20It%C3%A2%C2%80%E2%84%A2s%20%20our%20vision,%20it%C3%A2%C2%80%E2%84%A2s%20our%20time.%20Ottawa:%20AFN.%20Available%20at%20http:%5Cwww.afn.ca%5Cuploads%5Cfiles%5Ceducation%5C3._2010_july_afn_first_nations_control_of_first_nations_education_final_eng.pdf
http://amc.manitobachiefs.com/images/pdf/women%20of%20wahbung.pdf
http://amc.manitobachiefs.com/images/pdf/women%20of%20wahbung.pdf
http://www.trc.ca/websites/trcinstitution/index.php?p=890
http://ineducation.ca/ineducation/article/view/142/618
http://amc.manitobachiefs.com/images/pdf/wahbung%20-%20position%20paper%20-%20a%20return%20to%20the%20beginning%20for%20our%20tomorrows.pdf
https://open.library.ubc.ca/cIRcle/collections/ubclibraryandarchives/43962/items/1.0103056
http://www.umanitoba.ca/publications/cjeap/pdf_files/fallon_paquette2.pdf
http://saskschoolboards.ca/wp-content/uploads/20161117-Bylaws-revised.pdf
http://saskschoolboards.ca/wp-content/uploads/Employee-Engagement-Review-Report-2015.pdf
http://saskschoolboards.ca/wp-content/uploads/Life-Threatening-Conditions-Policy-Advisory-2015.pdf
http://saskschoolboards.ca/wp-content/uploads/SSBA-Position-Paper-Mandatory-Curriculum-FNM.pdf
http://saskschoolboards.ca/wp-content/uploads/task_force_teacher_time_final_report.pdf
http://saskschoolboards.ca/wp-content/uploads/62-1198_SSBA_Election_Package_web_full.pdf
http://saskschoolboards.ca/school-divisions/
http://saskschoolboards.ca/wp-content/uploads/62-1198_SSBA_Election_Package_role_web.pdf
http://www.cbc.ca/news/canada/saskatchewan/school-board-elections-trustee-compensation-1.3820342


Week 4 Teaching as a Profession: 
Professional Ethics and 
Practice 

Young et al (2014) Chapter Six/Chapter 
Seven/Chapter Nine 
Burgess, Chapter Three 
Benyon et al (2014) 
Dufour (2004) 
The Education Act, 1995 
The Education Regulations (2015) 
The Registered Teachers Act (2015) 
STF (n.d.) 
STF Governance Handbook (2016) 
Stout & Peters (2011) 
Multimedia sources (on Blackboard) 

Discussion Board 

Online Quiz #1 Due 

Option A Assignment #1 Due 

Week 5 Teaching as a Profession: 
Continuous Learning, 
Evaluation, and Appraisal 

The Education Act, 1995 
The Education Regulations (2015) 
Registered Teachers Act (2015) 
STF Policy 2.1 Teacher Success (2016) 
STF Policy 2.2 Principal Success (2016) 
Buttram & Farley-Ripple (2016) 
Lambersky (2016) 
Maharaj (2014) 
Viseu et al (2016) 

Discussion Board 

Online Quiz #2 Released 

Week 6 Teaching as a Profession: 
Culturally Responsive 
Teaching in Diverse 
Contexts 

TRC 2012 
Gagne et al (2017) 
Hare & Pigeon (2012) 
Hatchfeld et al (2015) 
Murdock, 2001 
Oskineegish  (2015) 
Ottman (2009) 
Wallin & Peden (2014) 
Canadian Council on Learning (2009) 

Week 7 Teaching and the Law: 
Rights, Responsibilities, 
and Repercussions 

Young et al (2014) Chapter Four 
Burgess et al (2014), Chapters Seven, 
Eleven and Fourteen 
Burgess et al (2014) 
Niyubahwe (2013) 
Schmidt (2010) 
Charter of Rights and Freedoms 1982 
Youth Criminal Justice Act 2002 
Criminal Code of Canada (1985) 
Saskatchewan Human Rights Code 
(1979) 
The Education Act, 1995 
The Education Regulations (2015) 

Discussion Board 

Option B Due 

Week 8 Teaching and the Law: 
Safety and Negligence 

Young et al (2014) Chapter Four  
Burgess et al (2014), Chapter One and 
Fourteen 
Charter of Rights and Freedoms 1982 
Youth Criminal Justice Act 2002 
Criminal Code of Canada (1985) 
Saskatchewan Human Rights Code 
(1979) 
The Education Act, 1995 
The Education Regulations (2015) 

Discussion Board 

Week 9 Teaching and the Law: 
Child Protection 

Saskatchewan Child and Family 
Services Act (1989) 
Saskatchewan CFS: Duty to Report 
Brochure 
Saskatchewan CFS: 2014 Child Abuse 
Protocol 
Saskatchewan CFS: Online Course for 
Duty to Report 
Multimedia sources: (on Blackboard) 
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http://www.qp.gov.sk.ca/documents/PIT/Statutes/E/E0-2-2009-06-30.pdf
http://www.qp.gov.sk.ca/documents/English/Regulations/Regulations/E0-2r24.pdf
http://www.qp.gov.sk.ca/documents/english/Statutes/Statutes/R15-1.pdf
https://www.stf.sk.ca/sites/default/files/teacher_professionalism_public_trust.pdf
https://www.stf.sk.ca/sites/default/files/governance_handbook_2016.pdf
http://www.trc.ca/websites/trcinstitution/File/pdfs/kiskino_Intergenerational%20Effect%20of%20IRS%20on%20Prof%20Women.pdf
http://www.qp.gov.sk.ca/documents/PIT/Statutes/E/E0-2-2009-06-30.pdf
http://www.qp.gov.sk.ca/documents/English/Regulations/Regulations/E0-2r24.pdf
https://www.stf.sk.ca/sites/default/files/governance_handbook_policy_2_1.pdf
https://www.stf.sk.ca/sites/default/files/governance_handbook_policy_2_2.pdf
http://www.myrobust.com/websites/trcinstitution/File/2039_T&R_eng_web%5B1%5D.pdf
http://journals.sfu.ca/cje/index.php/cje-rce/article/view/908/998
http://files.eric.ed.gov/fulltext/EJ875407.pdf
http://ineducation.ca/ineducation/article/view/150/633
http://laws-lois.justice.gc.ca/eng/const/page-15.html
http://laws-lois.justice.gc.ca/eng/acts/y-1.5/
http://laws-lois.justice.gc.ca/eng/acts/C-46/
http://www.qp.gov.sk.ca/documents/English/Statutes/Statutes/S24-1.pdf
http://www.qp.gov.sk.ca/documents/English/Statutes/Statutes/S24-1.pdf
http://www.qp.gov.sk.ca/documents/PIT/Statutes/E/E0-2-2009-06-30.pdf
http://www.qp.gov.sk.ca/documents/English/Regulations/Regulations/E0-2r24.pdf
http://laws-lois.justice.gc.ca/eng/const/page-15.html
http://laws-lois.justice.gc.ca/eng/acts/y-1.5/
http://laws-lois.justice.gc.ca/eng/acts/C-46/
http://www.qp.gov.sk.ca/documents/English/Statutes/Statutes/S24-1.pdf
http://www.qp.gov.sk.ca/documents/English/Statutes/Statutes/S24-1.pdf
http://www.qp.gov.sk.ca/documents/PIT/Statutes/E/E0-2-2009-06-30.pdf
http://www.qp.gov.sk.ca/documents/English/Regulations/Regulations/E0-2r24.pdf
http://www.qp.gov.sk.ca/documents/english/statutes/statutes/C7-2.PDF
http://www.qp.gov.sk.ca/documents/english/statutes/statutes/C7-2.PDF


Week 10 Parents, Families, 
Communities and Schools 

Young et al (2014) Chapter Eight 
Burgess et al (2014) 
Prytula et al (2011) 
Schein (1993/2005) 
The Education Act, 1995 
The Education Regulations (2015) 
Anuik & Bellehumeur-Kearns (2014) 
Clarke et al (2010) 
Pushor (2014) 
Pushor (2012) 
Pushor & Murphy (2010) 
Standing (1999) 

Discussion Board 

Option A Assignment #2 Due 

Week 11 Online Group 
Demonstrations and Class 
Feedback 

Online Quiz #2 Due 

Week 12 Hiring and Selection 
Processes 

Cranston (2014) 
Hellsten et al (2013) 
Murray et al (2014) 
Oloo (2012) 
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http://www.qp.gov.sk.ca/documents/PIT/Statutes/E/E0-2-2009-06-30.pdf
http://www.qp.gov.sk.ca/documents/English/Regulations/Regulations/E0-2r24.pdf
http://www.umanitoba.ca/publications/cjeap/pdf_files/anuik_kearns.pdf
http://www.umanitoba.ca/publications/cjeap/pdf_files/clarke-heavin-walker.pdf
http://familydiversityeducation.org/index.php/fdec/article/view/22/19
https://www.umanitoba.ca/publications/cjeap/pdf_files/comm3-Pushor-Murphy.pdf
http://ineducation.ca/ineducation/article/view/132
http://ineducation.ca/ineducation/article/view/138/609


Evaluation 

Classroom Project: (no more than 3 per group) 
Each group must choose a relevant topic that school systems in Saskatchewan are facing and present on the 
nature of the topic, the issues schools face as they deal with the topic, and the ways in which schools are 
addressing the topic.  Multimedia displays are encouraged.  Each presentation must be uploaded to the class 
site and a group presentation/feedback session will occur the second last week of class. 

Topics to consider: 
• Language rights
• Religion in school
• Historical and/or contemporary issues in First Nations, Metis and Inuit education
• Sex education
• Canadian Charter of Human Rights issues
• Violence in schools
• Substance abuse
• Youth Criminal Justice Act
• Sexual harassment
• Parental involvement
• Legal issues (focus on a particular topic)
• Contracts
• Professional ethics
• School planning
• Dress code
• Student leadership
• Education funding
• Sexual orientation
• Truancy
• Corporal punishment
• Newcomer education
• Diversity issues in education
• Health and safety
• Urban/rural education
• Gender issues
• Teacher dismissal
• Hiring processes
• New teacher induction
• Teacher evaluation
• Other topics as discussed with instructor

Requirements: 
1. A pamphlet or handout that provides a synopsis of the topic should be made available to all

students.
2. Conduct some background research on your topic—read up on the subject and talk to people who

currently work/deal with/are affected by the issue.  Be able to outline the highlights of the subject
in terms of:

a) Its significance.  Why do you think this is an important issue in the first place?  (Personal
opinion as well as research-supported ideas/statistics please!)

b) The issues that need to be considered (ethical, legal, political, logistical, media).  Think
about how the issue has been defined.  Whose definition of the issue appears to be
uppermost?  What other definitions or views of the issue might exist that are not being
expressed?  Why aren’t they?

c) What Saskatchewan or Canadian educational policy/law directs in relation to the topic;
d) How school systems in Saskatchewan currently manage the issue;
e) How the topic directly affects the ways in which Saskatchewan teachers work.

3. Possible inclusions in the display:
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 Pamphlets
 Video
 Case studies
 Representative art forms of expression
 Legal documents
 Policy documents and/or current literature
 Media articles
 Lists of resources
 Others as discussed

Discussion Board 
Each student is required to participate in the Discussion Board that will be included as part of the course as 
the topics progress.  Participation will include responses to questions posted on the Discussion Board, as 
well as interaction with other student comments. 

Criteria: 

1. The individual communicates that he/she has read/viewed the course material and is prepared to
discuss the course content.

2. The individual participates in the group discussion and provides an understanding of how the
topics operate in a school/division by articulating connections between course content and
personal experience.

3. The individual must complete at least 6 of the 9 discussion board postings.
4. For each posting, the individual must reply at least once to another student response, for a total of

12 responses—six to the instructor, six to other students.
5. The individual must complete his/her response before the following week of class

Quizzes 
There are two quizzes based on course readings and content from the “Course Materials” section of PAWS.  
You will need to know your content well in order to determine the answers for the quizzes. The quizzes can 
be found on the “Test” icon on PAWS. They are due TBA and TBA 

Independent Assignments 
Each student must choose a number of independent assignments to complete.  The choice of assignments is 
optional, as long as the value of the assignments adds up to 40% of the grade.  Students must choose their 
assignments within the first two weeks of class, and submit a form indicating their choice by the third week 
of class.  It is recommended that each student discuss the nature of the assignments with the instructor to 
become aware of the requirements of each assignment as well as become comfortable with the due dates.   

Option A.  Should a student choose to complete two independent assignments, the due dates will fall on the 
following: TBA and TBA 

Option B.  Should a student choose to complete one independent assignment, the due date will fall on TBA. 
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Possible Independent Assignments (student choice—must add up to 40%)  
NOTE:  SEE THE COURSE MATERIALS IN WEBCT FOR AN EXEMPLAR OF APA SINCE THIS 
WILL BE A CRITERIA OF GRADING. 

Notes: 
• ALL assignments must use proper APA referencing
• ALL assignments must be written in ESSAY format, NOT BULLET FORMAT.  This is

professional work!
• ALL assignments need to have a proper introduction, body, and conclusion

Assignments worth 15% (4-5 pages) 
• Reflective Journal.  Complete a reflective journal of your teaching experiences as they relate to

particular topics discussed in class.  What questions arise in your mind when you consider your
own practice?  What thoughts come to mind when you combine the issues dealt with in this class
with the experiences you have had in the past?  What do you still need to learn?  All material in
the journal will be kept strictly confidential.

• Structure of Schooling. Describe the structure of the educational system that you attended.
Include in your description information about how the school system is organized and who the key
stakeholders are. Briefly describe who determines the curriculum, how assessment is structured,
and what the responsibilities of the teacher are. At the end, comment on one idea that you learned
on the first day of class regarding Canada`s educational context. How is that the same or different
from your context?

• Role of the Principal. Based on material covered in class, summarize the role and the
responsibilities of the principal. In the paper, please include how the role relates to the minister of
education and the director of the school division. Please explain the critical nature of the role of
the principal in the success of the school and the success of the students.

• Website Review.  Create a review of a Saskatchewan or Canadian educational website.  Your
review needs to consist of a general outline of the information available on the website, as well as
your perceptions about the comprehensiveness of the site.  What is the target audience of the site,
and what particular “slant” of educational thought does it support?  What recommendations could
you make to improve the quality of the site, either technically or in terms of the types, kinds and
perspectives of information available on it?  How well supported is the site’s information by
argument or evidence?  Would you recommend the site to others as one that provides justified,
objective, and fair information to “cyber surfers”?

• PD Session Outline.  You have been asked by the professional development committee to provide
a PD session for teachers on a particular topic of interest to them.  Develop a one-hour PD session
about the topic, which includes the materials you would provide to teachers as well as an outline
of the process you would use to facilitate the session.  Provide a two page summary of the key
ideas you would be sure to highlight in the PD session.

• Annotated Bibliography.  Prepare an annotated bibliography on the current literature and
research that surrounds an educational issue.  The bibliography should contain at least 20
reputable sources, and each reference must be annotated so that the primary ideas of each
reference are clearly outlined.  You must also include a three page report that discusses the
educational significance of the topic you chose, how the references you have chosen reflect
differing perspectives on the topic at hand, and how they have influenced your own opinion on the
issue.

Assignments worth 20% (6-7 pages) 
• Professional Conversation. Engage in conversations with two educational representatives from

Saskatchewan (director, superintendent, board or educational authority member, STF
representative, principal).  Discuss questions related to their roles and responsibilities, their
educational philosophy and their professional commitments.  Then discuss with the individuals the
extent to which community and/or political perceptions shape the expectations of the role and
influence their professional and personal life.  Finally, apply your findings to your own life, and
justify whether or not you would be interested in assuming these roles in the future.

• Article Analysis.  Review two scholarly journal articles from reputable education journals that
deal with a particular topic of interest related to a topic in this course.  What are the key ideas that
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underlie the articles?  What ideas and/or perspectives do the articles share in common, and in what 
ways are they different?  Are there alternate perspectives that may be missing from them?  Do you 
support or reject the ideas, and why? 

• Group Paper (no more than 3 in a group).  Conduct some background literature research and talk
to two educational professionals from Saskatchewan–a teacher, and an in-school administrator—
on their views of a topic of current educational interest.  Be able to outline the findings of how the
issue is managed from a teacher’s perspective and from an administrator’s perspective.  Be sure to
ask these individuals about their perceptions regarding the ethical, legal, political and logistical
issues involved with the issue.  Then present the top five findings/beliefs/understandings and/or
suggestions the group has gathered about the topic because of the research on theory (articles) and
practice (discussions) as a means of solving the problem at hand (along with some of your own
personal experiences and suggestions).

• Case Study Creation and Analysis.  Develop a case study (it may be one you have experienced
in your practicum), on an educational topic of interest.  Your case study may be written, or it may
be a video-taped simulation.  Then complete a “study package” for the case, which includes study
questions for other teachers, as well as a framework of analysis that includes the legal, ethical,
policy, and research-based information on what teachers need to know in order to deal with the
situation.

• International Comparison.  Choose a topic that was discussed during one week of the class, and
compare the information shared about the Saskatchewan context with how the same phenomena is
understood/enacted in your home country.  What similarities exist?  What differences exist?  What
effects does this comparative understanding have on your own professional identity and how you
would teach in the Saskatchewan context?

Assignments worth 25% (8-9 pages) 
• School Board/Education Authority Meeting Visit.  Attend a School Board or Education

Authority meeting and write up a synopsis of your experience.  This synopsis may be written
using headings, but it must be written in paragraph format.  Use proper sentence structure and
formatting, including a cover page.  Please include the following elements in your synopsis.  (a)
Meeting Agenda.  Include the agenda of the board meeting.  How many elements relate directly
to “business” versus those that relate to “education”?  Can any elements be grouped into particular
topics?  (b) Attendance.  Were all board members present?  Who else attended (central office
members? In-school administrators?  Parents?  Business people?  Community members?
Students?)  (c) Two Primary Issues.  Of the entire agenda, what two issues were of primary
importance?  How could you tell?  What was the final outcome of the debate? (d) Politics.  Did
you notice any “politicking” or power struggles going on while you were watching the interplay of
all the “actors”?  Did certain individuals seem to wield more “power” or dominate the board
meeting?  How might this affect school board matters?  What were the relationships between
board members like, and how could you tell?  Did certain trustees/members seem to always agree
with the same colleagues, so that a sense of "factions" could be intimated?  Were there any gender
issues?  Who talked the most?  The least?  All of these kinds of interrelationships can help you
figure out the insider politics of an organization. (e) Decision Making:  How were decisions made
at the meeting?  Who had input?  What was the procedure for making decisions at the table?  What
decisions seemed to be the most contentious, and why?  Final Statement.  Based upon your
observations, what could you now say about the role the school board/education authority plays in
education at that school division/education authority?  Can you see any
strengths/weaknesses/opportunities/threats of the organization of this school board/education
authority and its relationship to education/educators?  Would you want to be a teacher in this
school division/education authority? Why or why not?

• Comparison of Collective Agreements.  Obtain the provincial collective bargaining agreement
and two local bargaining collective agreements for teachers.  What are the main provisions in the
agreements?  Are there any provisions you find surprising?  Compare and contrast the two local
collective agreements.  What similarities exist?  Where are the differences?  Which agreement
would you prefer as a teacher, and why?  It may help you to create charts that visually break down
the provisions of the agreements.
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• Local Teachers Association Meeting.  Attend a local association meeting (with permission).  It is
very important that you treat this visit with the utmost confidentiality.  However, an analysis
similar to that of the school board meeting above is required.

• Media Coverage Critique.  Collect media coverage over time about an educational issue facing
schools in Saskatchewan or Canada.  What assumptions underlie the media coverage?  What
“angle” does the coverage take, and what “side” of the issue seems to be missing (if it is missing)?
How well supported is the coverage by argument or evidence?  What alternatives might exist for
dealing with the same issue?  Who is included in the coverage, and whose perspective might be
valuable, but missing?  What kinds of responses does the coverage encourage, and what kinds of
school responses would be appropriate given the issue?  Include the media articles in a portfolio
along with your written response.  Media may take numerous forms, and all are acceptable for the
scope of this project.

• Tour of Professional Organization.  Go on a tour of a professional organization that serves
educators in our province.  You might choose Saskatchewan Teachers Federation, Saskatchewan
School Boards Association, the Saskatchewan Professional Teachers Regulatory Board, Office of
the Treaty Commissioner, Saskatchewan Indigenous Cultural Centre, Federation of Sovereign
Indigenous Nations, Gabriel Dumont Institute, etcetera.  Be professional; ensure that you phone
ahead and make an appointment to do this tour!  Then write up the findings and reflections of your
tour.  What is the mandate of this organization?  How is it organized?  What kinds of services does
it provide?  What roles do the people within the organization play?  How might this organization
be helpful to teachers?  What was your general impression of the organization, its work, and the
people therein?

Assignments worth 40% (10-12 pages) 
• Individual Paper.  Conduct background research based on 3 articles and complete two

professional conversations–from a teacher, and an in-school administrator in Saskatchewan—on
their views of a topic of current educational interest.  Be able to outline the findings of how the
issue is managed from a teacher’s perspective and from an administrator’s perspective.  Be sure to
ask the interviewees about their perceptions regarding the ethical, legal, political and logistical
issues involved with the issue.  Then present the top five findings/beliefs/understandings and/or
suggestions you have gathered about the topic because of the research on theory (articles) and
practice (interviews) as a means of solving the problem at hand (along with some of your own
personal experiences and suggestions).

• Proposal Presentation.  Assume that you have been hired by a school division or education
authority to prepare a proposal to be presented to the school board/education authority on a
particular issue being faced by the school division/education authority.  Members have asked that
you provide the information they need and the direction they should take when dealing with the
issue.  What form would your proposal take?  What would it include?  How would you persuade
the board/education authority to take direction from you, and what would that direction be?
Include all the materials you would use to make your proposal, as well as a “lesson plan” on the
process you would use and a script of what you would say when presenting your proposal to the
board.

• Statistics Canada Profile.  Obtain Statistics Canada demographic, economic and social data on a
community in Saskatchewan in which you might be interested in working.  Use the data from the
2011 and the 2006 census community profiles.  What are the key features of the community?
How have these features changed over the past five years?  After completing the profile, discuss
the impact these changes may have had on schools.  Then do a projection of how these influences
may impact schools in the future if they were to continue.  Use research, visual data, and written
report formats to present your findings.  If you use large or numerous amounts of tables, place
them in an appendix and refer to them in your text.  If you use only a few small tables (4 or less),
you may embed them within the document.

• History of Education in a Saskatchewan Community. For this project, find out about the
historical development of a school, a school division, or an educational authority in a
Saskatchewan community.  Find out about the history by using historical data sources (text,
community newspapers, historical artifacts), and/or by speaking to people who have an
understanding of the history of the area.  You might focus on:  the general sequence of events that
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lead up to the development and growth of the educational system in the area, the organization of 
the school day, primary events and celebrations, the nature and focus of the curriculum, the lives 
of the teachers who worked in those schools, and some of the “stories” that are remembered about 
the lives of students, teachers, and community members.  Then do an analysis between that 
historical perspective and your understanding of schools today.  How are they similar, and how are 
they different?  What were the benefits and drawbacks of either time?  And what can we learn 
about the development of education over time as a result of this knowledge?  
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Independent Assignments 

• Research is evident.  The students have reviewed literature that is relevant, current and useful in
understanding the topic.

• Sources of information are acknowledged in an acceptable manner (APA 6th edition).
• The project says something substantive about the topic that is of value to the reader.
• The writer’s own input is evident.  The ideas taken from the literature are utilized to make

observations, discuss implications, develop generalizations and draw conclusions.
• The project is characterized by clarity, simplicity, parsimony and good English.  It can be easily

read and understood by a colleague.
• The project has overall quality.  The writer’s understand the topic and display an ability to

organize, to analyze, to synthesize, to evaluate ideas and to express thoughts fluently.

GRADING CATEGORIES 
90-100 Superior assignment in all respects, and in addition, contains original, creative thought with 

consistent evidence of: 
• a comprehensive, incisive grasp of the subject matter;
• an ability to make insightful critical evaluation of the material given;
• an exceptional capacity for original, creative and/or logical thinking;
• an excellent ability to organize, to analyze, to synthesize, to integrate ideas, and to

express thoughts fluently.
80-89 Excellent assignment with respect to most or all criteria, with strong evidence of: 

• a comprehensive grasp of the subject matter;
• an ability to make sound critical evaluation of the material given;
• a very good capacity for original, creative and/or logical thinking;
• a very good ability to organize, to analyze, to synthesize, to integrate ideas, and to

express thoughts fluently.
70-79 Good assignment that meets most of the criteria very well with evidence of: 

• a substantial knowledge of the subject matter;
• a good understanding of the relevant issues and a good familiarity with the relevant

literature and techniques;
• some capacity for original, creative and/or logical thinking;
• a good ability to organize, to analyze and to examine the subject material in a critical

and constructive manner.
60-69 Satisfactory assignment that meets some of the criteria very well, and the remaining adequately 

with evidence of: 
• an acceptable basic grasp of the subject material;
• a fair understanding of the relevant issues;
• a general familiarity with the relevant literature and techniques;
• an ability to develop solutions to moderately difficult problems related to the subject

material;
• a moderate ability to examine the material in a critical and analytical manner.

50-59 Marginally acceptable assignment.  Lacks originality in that it imitates references too closely, 
or it is deficient on three or more of the criteria. A barely acceptable performance with 
evidence of: 

• a familiarity with the subject material;
• some evidence that analytical skills have been developed;
• some understanding of relevant issues;
• some familiarity with the relevant literature and techniques;
• attempts to solve moderately difficult problems related to the subject material and to

examine the material in a critical and analytical manner which are only partially
successful.

<50 Unacceptable.  An assignment that is deficient on most of the listed criteria.  Does not meet the 
standards required at this level of study. 
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Evaluation Criteria:  Online Peer Evaluation of Group Presentation 

Course: __________ Term: __________ Group: ___________ 

Group Members: 
_______________________________________________________________ 

1=weak; 5=excellent 
C The significance of the topic was clearly expressed. 1      2      3      4      5 

The project addressed most of the issues that are involved 
with the particular topic. 

1      2      3      4      5 

The content of the project was well organized. 1      2      3      4      5 

The project incorporated adequate and relevant theoretical, 
legal and policy sources. 

1      2      3      4      5 

Current school practices were clearly delineated. 1      2      3      4      5 

The pamphlet provided a good synopsis of the content. 1      2      3      4      5 

Group members treated the content realistically–the 
suggestions that were made were “do-able.”  

1      2      3      4      5 

The project provided examples where appropriate. 1      2      3      4      5 

If I were the teacher in that situation I would seriously 
consider using this project’s suggestions. 

1      2      3      4      5 

P The presentation was clear and coherent. 1      2      3      4      5 

The presentation demonstrated a balanced representation 
of group members. 

1      2      3      4      5 

Group members showed an in-depth understanding of the 
project topic. 

1      2      3      4      5 

Presenters moderated questions professionally. 1      2      3     4      5 

1. What are the major strengths exhibited by this group project?

2. What suggestions would you make in order to improve this project?

3. What overall letter grade would you give this project?

A+ A A- B+ B B- C+ C C- D+ DD- 
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New Course  
Proposal Form 

This form can be used by any college which does not already have a course 
proposal form.   

1. Approval by department head or dean:

2. Information required for the Catalogue

2.1 Label & Number of course: EDST 215.6

2.2 Title of course: Internationally Education Teachers Field Experience 

2.3 Total Hours: Lecture Seminar Lab Tutorial Other  210

2.4 Weekly Hours: Lecture Seminar Lab Tutorial Other 35

2.5 Term in which it will be offered: T1 T2 T1 or T2 T1 and T2

2.6 Prerequisite: Successful completion of 12 credit units of coursework recognized for
completion of the Internationally Educated Teachers Certificate.

Restriction: Course only open to students in the Internationally Educated Teachers Certificate
program. 

2.7 Calendar description:

This six-week field experience for internationally educated teachers who are enrolled in the
Internationally Educated Teachers Certificate program involves directed observation, peer
reflection, and teaching opportunities in a school classroom in Saskatchewan. The course is
designed to include learning experiences focused on the organization of schools and
professionalism; curriculum, instruction and assessment; Indigenous education, and; special
education.  

2.8 Any additional notes

This is a new field experience course designed in collaboration with the Saskatchewan
Teachers’ Federation (STF) and will be offered in school sites across the province.

3. Rationale for introducing this course.

This course is being designed to comprise 6 credit units of the 18 credit unit Internationally
Educated Teachers Certificate.  This new certificate program will include five courses packaged
together: 12 credits of coursework based on four areas of study and 6 credits of field coursework
delivered in Saskatchewan schools (a 6 week placement).  Though there is no order in which the
12 credit units of coursework have to be completed, all 12 credit units of coursework must be
completed prior to this field experience course.
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The design of the field experience after the coursework provides the opportunity for students to
synthesize the learning of the courses and apply their learning with the support of a peer facilitator
teacher. This field experience course is designed to engage students in critical reflection of what
they have learned as they are provided with teaching and learning opportunities in Saskatchewan
schools. Given the diversity that exists in Saskatchewan schools, and the ideological differences in
teaching and learning across international contexts, the College of Education believes it is critically
important for students in this program to first learn about the Saskatchewan context during
coursework, and then engage in a direct relationship with a practicing Saskatchewan teacher
whose role is to support them in the application of their learning during their field experience.

4. Learning Objectives for this course.

By the completion of this 6-credit unit course, students enrolled in the course will:

 Become familiar with Teacher Certification Competencies (TECC);
 Explore how Saskatchewan schools are organized and administered;
 Reflect upon the professional and legal obligations of teachers in Saskatchewan schools;
 Understand paradigms of teaching and learning reflected in and through teacher practice in

Saskatchewan schools;
 Become familiar with Saskatchewan curricular documents and how they are used to support

teaching and learning in Saskatchewan classrooms;
 Engage in preparation, teaching and assessment of lessons;
 Understand the colonial relationship between Indigenous peoples and Canada, and its effects

on teaching and learning for Indigenous peoples;
 Experience the planning process for students with special needs and how special education

services are organized in Saskatchewan schools and school divisions;
 Reflect on one’s personal and professional strengths as a teacher and how that will support

transitions into Saskatchewan schools;
 Create plans for developing one’s own professional capacity as a teacher in Saskatchewan

schools;
 Develop respectful, mutually supportive and collaborative professional relationships with peer

facilitator teachers and other members of the school community.

5. Impact of this course.
Are the programs of other departments or Colleges affected by this course? No.
If so, were these departments consulted? (Include correspondence)
Were any other departments asked to review or comment on the proposal?

The College of Education consulted with the Saskatchewan Professional Teachers Regulatory
Board (SPTRB) and the Saskatchewan Teachers’ Federation (STF) prior to program proposal.  No 
other U of S departments were asked to review or comment on the proposal.

6. Other courses or program affected (please list course titles as well as numbers).
Course(s) to be deleted? None.
Course(s) for which this course will be a prerequisite? None.
Is this course to be required by your majors, or by majors in another program? Yes.

All students in the Internationally Educated Teachers Certificate Program will be required to
complete this course. Students in other programs/majors will not be required or allowed to take this
course.

7. Course outline.
(Weekly outline of lectures or include a draft of the course information sheet.)
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Course Organization Recommended Experiences 

Orientation Meet and Greet
Roles and Protocols (Field Experiences Coordinator, Peer Facilitator
Teachers, communication channels, dealing with concerns, etc.)
Expectations (course, school, peer relationship)
TECC
Team Profiles (Student and Peer Facilitator Teachers)
Reflection on Team Profiles (strengths, areas on which to focus,
differences, similarities, etc)

Module #1 (one week): 
Organization of 
Schools and 
Professionalism 

Orientation to school site
Political organization of schools
Professional ethics and codes of conduct; norms for working together
with colleagues and staff
Nature of professional roles in the school/division and how they are
connected/supervised
School/school division policy context
Visits with in-school and division administration
School culture
Hiring practices
Student behavior and discipline
Professional reading

 First Essential Conversation

Module #2 (three weeks): 
Curriculum, 
Instruction and 
Assessment  

TECC Refresher
Overview of Saskatchewan curricula
Teaching and learning philosophies for Saskatchewan teachers/learners
School division foci on instruction and assessment
Examination of available resources/how to acquire them
Discussions with consultants, learning specialists, etc.
Learner-centred pedagogies
Teaching with technology
Parental engagement
Reporting
Organization of extracurricular responsibilities
Professional reading

 Two focused observations of peer facilitator teacher or
another teacher

 Three lessons taught by student focused on pre-arranged
curricular learning outcomes that include assessment
procedures/practices 

 Second Essential Conversation

Module #3 (one week): 
Indigenous Education 

Indigenous education strategy for the school/division
Treaty education
Discussions with school/division Indigenous education lead teachers,
consultants, directors, etc.
Opportunity to meet with an elder
Participation in cultural opportunities in the school, the division, or the
community
Strategies to include Indigenous perspectives across the curricula
Professional reading

 One lesson taught by student focused on incorporating
Indigenous perspectives into Saskatchewan curricula
utilizing culturally responsive pedagogies 

 Third Essential Conversation

Module #4 (one week): 
Special Education 

Organization of special education services in Saskatchewan schools
Specialized services available in the division
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Learner profiles
Referral protocols
Individualized Education Plans
Differentiated instruction and assessment
Working with Educational Assistants
Visits with resource teachers, educational assistants, speech
pathologists, psychologists, etc.
Professional reading

 Fourth Essential Conversation

8. Enrolment.
Expected enrollment: 20-40
From which colleges? College of Education, Internationally Educated Teachers Certificate

9. Student evaluation.
Give approximate weighting assigned to each indicator (assignments, laboratory work, mid-term
test, final examination, essays or projects, etc.)

Assessment: Pass/Fail 

This field experience is intended to provide a peer learning experience for the student as well as the
peer facilitator teacher.  The relationship between the student and peer facilitator teacher is not
intended to be punitive or supervisory in nature.  As such, the general goal of assessment for the
course is the completion of all field experience opportunities for each module, and the completion of
the time commitment for the course.  However, should it be determined in due process that after
reflection, peer conversations, and involvement with the Field Experience Coordinator that:

o serious concerns arise that could compromise the safety, security or learning
environments of students, colleagues, or university personnel; and/or

o it is determined that the student would not meet the professional standards of conduct or
teaching expected of teachers in Saskatchewan as indicated by the Code of Professional
Ethics or the Standards of Practice of the Saskatchewan Teachers’ Federation, or the
regulations regarding conduct and competence of the Saskatchewan Professional
Teachers Regulatory Board,

o it is possible that a student could fail the course and be required to repeat, or discontinue.

10. Required text:
Include a bibliography for the course.

Recommended Resources and Materials: 

For extensive support information on field experiences, visit the College of Education Field
Experiences website:
http://www.usask.ca/education/students/undergraduate/field-experiences.php#FieldExperiences

Other Recommended Materials 

Beynon, J., Ilieva, R. & Dchupa, M.  (2014). Re-credentialling experiences of immigrant teachers:
Negotiating institutional structures, professional identities and pedagogy. Teacher and Teaching: 
Theory and practice, 10 (4), 429-444.

Chassels, C.  (2010). Participation of internationally-educated professionals in an initial teacher education
bachelor of education degree program: Challenges and supports. Canadian Journal of Educational 
Administration and Policy, 100, 1-39.
http://www.umanitoba.ca/publications/cjeap/pdf_files/chassels-iet.pdf
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Cho, C.L. (2010). "Qualifying" as teacher: Immigrant teacher candidates' counter-stories. Canadian 
Journal of Educational Administration and Policy, 100, 1-22.
http://www.umanitoba.ca/publications/cjeap/pdf_files/cho-eit.pdf

Martinovic, D. & Dlamini, S. N. (2009). Is ‘good’ really good? Exploring internationally educated teacher 
candidates’ verbal descriptions of their in-school experiences. Language Awareness, 18(2), 129-
146.

McTighe, J., & Wiggins, G. (2005) Understanding by Design. Alexandria, VA:  Association for Supervision
and Curriculum Development (ASCD).

Niyubahwe, A., Mukamurera, J. & Jutras, F.  (2013). Professional integration of immigrant teachers in the
school system: A literature review. McGill Journal of Education, 48(2), 279-296.

Tomlinson, C. A., & Imbeau, M. B. (2010). Leading and managing a differentiated classroom. Alexandria,
Virginia: ASCD.

Wong, H. K., & Wong, R. T. (2009). The first days of school: How to be an effective teacher. Mountain
View, CA: Harry K. Wong publications.

Zhao, K.  (2012). Internationally educated teachers in Canada: Transition, integration, stress, and coping 
strategies. Unpublished doctoral dissertation, OISE, University of Toronto.

11. Resources.
Proposed instructor: Field Experience Coordinator, Undergraduate Programs Office, College 
of Education
How does the department plan to handle the additional teaching or administrative workload?
There is capacity in the second Field Experience Coordinator position that was recently 
added to the College of Education’s Field Experience team.

Are sufficient library or other research resources available for this course?
Yes – no additional resources are necessary. 

Are any additional resources required (library, audio-visual, technology, etc.)?
None required. 

12. Date of Implementation: September 2018
To be offered:              annually    X biennially other

See attached EDST 215.6 Course Syllabus. 

Zwiers, Jeff (2008). Building Academic Language: Essential Practices for Content Classrooms. San    
Francisco, CA.
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COURSE SYLLABUS 
COURSE TITLE:  Internationally Educated Teachers Field Experience 

COURSE CODE: EDST 215.6 TERM:  Spring, Fall or Winter 

COURSE CREDITS: 6 DELIVERY:  Six week field placement 

CLASS SECTION: per block START DATE:  September 2018 

CLASS LOCATION: N/A LAB LOCATION: N/A 

CLASS TIME: N/A LAB TIME:  N/A 

INSTRUCTOR: TBA 

The College of Education acknowledges that it resides on Treaty Six territory and the homeland of 
the Métis. We pay our respect to the First Nation and Métis ancestors of this place and reaffirm our 
relationship with one another. We recognize that in the course of your studies you may spend time 
learning in other traditional territories and Métis homelands. We wish you safe, productive and 
respectful encounters in these places. 

Course Description 
This six-week field experience for internationally educated teachers who are enrolled in the 
Internationally Educated Teachers Certificate program involves directed observation, peer 
reflection, and teaching opportunities in a school classroom in Saskatchewan. The course is 
designed to include learning experiences focused on the organization of schools and 
professionalism; curriculum, instruction and assessment; Indigenous education, and; special 
education. 

Rationale 

The course offers internationally educated teachers the opportunity to engage in a formal, but 
time-limited, field experience opportunity paired with peer facilitator teachers in Saskatchewan 
schools.  Students enrolled in the Internationally Educated Teachers Certificate will engage in this 
field experience so that they can learn more about the Saskatchewan school context.  Experiences 
are structured around school organization and administration, curriculum, instruction and 
assessment, First Nations and Métis teaching and learning, and special education. The field 
experience is also intended to build relationships and networks of support for internationally 
educated teachers who are interested in teaching in Saskatchewan schools.  

Pre-Requisites 
Successful completion of 12 credit units of coursework recognized for completion of the 
Internationally Educated Teachers Certificate. 
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Learning Outcomes 
By the completion of this 6-credit unit course, students enrolled in the course will: 

• Become familiar with Teacher Certification Competencies (TECC);
• Explore how Saskatchewan schools are organized and administered;
• Reflect upon the professional and legal obligations of teachers in Saskatchewan schools;
• Understand paradigms of teaching and learning reflected in and through teacher practice in

Saskatchewan schools;
• Become familiar with Saskatchewan curricular documents and how they are used to

support teaching and learning in Saskatchewan classrooms;
• Engage in preparation, teaching and assessment of lessons;
• Understand the colonial relationship between Indigenous peoples and Canada, and its

effects on teaching and learning for Indigenous peoples;
• Experience the planning process for students with special needs and how special

education services are organized in Saskatchewan schools and school divisions;
• Reflect on one’s personal and professional strengths as a teacher and how that will support

transitions into Saskatchewan schools;
• Create plans for developing one’s own professional capacity as a teacher in Saskatchewan

schools;
• Develop respectful, mutually supportive and collaborative professional relationships with

peer facilitator teachers and other members of the school community.

In order to meet the learning objectives of this course, students will engage in a number of field 
experience opportunities: 

• Engage in mutually affirming and co-created conversations with peer facilitator teachers to
learn about each other’s teaching backgrounds, experiences, contexts, and teaching styles.

• Observe and interact with students, paying particular attention to student diversity in terms
of culture, language, learning styles, and engagement in learning;

• Observe teacher preparation efforts, teaching styles, instructional styles, assessment
methods, extra-curricular participation, and relationships with students and other
colleagues;

• Be involved in classroom activities by assisting teachers, tutoring individuals, working with
small groups, and teaching lessons;

• Opportunities to attend to aspects of the school and the school culture outside of the
classroom:  playgrounds, staffrooms, extra-curricular events, school events, etc.;

• Create opportunities to observe in at least one unfamiliar teaching area and/or support
program;

• Co-plan, and teach at least four lessons that have been prepared with a focus on one or
more Teacher Certification Competency (TECC).

• Use the TECC to engage in professional reflection with the peer facilitator teacher on the
observations of lessons and structured school experiences.

• Gain a stronger sense of professional identity in Saskatchewan schools, and gain insight
into the realities of classroom teaching.

Additional Activities can be found in Appendix A. 
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Teacher Certification Competencies (TECC) 
Student observations, participation and teaching efforts will focus on the Teacher Certification 
Competencies (TECC) that students are expected to demonstrate in order to receive professional 
certification from the Saskatchewan Professional Teachers Regulatory Board. 

NOTE:  These competencies are required by teachers who wish to be certified in Saskatchewan.  
Certificates are required in all Saskatchewan public, Catholic and Independent schools, and may 
be required by schools operated by First Nations. In these schools, there may exist other valuable 
competencies or standards of professional practice that teachers are asked to 
demonstrate/develop, and could be used to broaden the experience of students.  

1. Professional (Personal) Competencies

1. 1 the ability to maintain respectful, mutually supportive and equitable professional relationships
with learners, colleagues, families and communities

1.2 ethical behaviour and the ability to work in a collaborative manner for the good of all learners 

1.3 a commitment to social justice and the capacity to nurture an inclusive and equitable 
environment for the empowerment of all learners 

1.4 a commitment to service and the capacity to be a reflective, lifelong learner and inquirer 

2. Knowledge Competencies

2. 1 knowledge of Canadian history, especially in reference to Saskatchewan and Western Canada

2.2 proficiency in the Language of Instruction 

2.3 knowledge of First Nations, Métis, and Inuit culture and history (e.g., Treaties, Residential 
School, Scrip and Worldview)  

2.4 ability to use technologies readily, strategically and appropriately 

2.5 knowledge of a number of subjects taught in Saskatchewan schools 
(disciplinary/interdisciplinary knowledge) 

2.6 ability to strive for/pursue new knowledge 

3. Instructional Competencies

3. 1 the ability to utilize meaningful, equitable, and holistic approaches to assessment and
evaluation

3.2 the ability to use a wide variety of responsive instructional strategies and methodologies to 
accommodate learning styles of individual learners and support their growth as social, intellectual, 
physical and spiritual beings 

4. Curricular Competencies
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4. 1 knowledge of Saskatchewan curriculum and policy documents and applies this understanding
to plan lessons, units of study and year plans using curriculum outcomes as outlined by the
Saskatchewan Ministry of Education

4.2 the ability to incorporate First Nations, Métis, and Inuit knowledge, content and perspective into 
all teaching areas 

4.3 the capacity to engage in program planning to shape ‘lived curriculum’ that brings learner 
needs, subject matter, and contextual variables together in developmentally appropriate, culturally 
responsive and meaningful ways 

Class Schedule 

Normally, EDST 215.6 will take place over the course of six consecutive weeks within an academic 
term.  However, each student will work with the peer facilitator teacher and the Field Experiences 
Coordinator to ensure that the plan for engagement in the six weeks is appropriate for the nature 
of activities and the scheduling needs of teachers and students throughout the term. 

Attendance Expectations 
Students will attend one orientation seminar prior to the beginning of their placement to learn about 
the requirements of the course and to meet their peer facilitator teachers and the EDST 215.6 
Field Experience Coordinator. While off campus in partner schools, students will be punctual in 
attendance, engage in field-based opportunities, participate in the life of the partner school, and 
reflect regularly on the experience with peer facilitator teachers. In addition, students will 
collaborate with the peer facilitator teacher to draw upon previous knowledge, skills and 
experiences to co-create and/or present four lessons to individuals, small groups and/or the whole 
class.  

Any absences must be communicated to the peer facilitator teacher as well as the Field 
Experience Coordinator prior to 8:30 a.m. on the day of the absence, with acceptable explanations 
provided. 

The University course and program catalogue stipulates, “Regular and punctual attendance is 
expected of students in all their classes (including lectures, laboratories, tutorials, seminars, etc.)  
Students who neglect their academic work may be excluded from the final examinations.”  When 
applied to this course, this statement shall mean that a student is allowed to be absent from at 
most 3 hours of class on campus/7 hours of class in schools.  When a student has been absent 
without providing the Field Experience Coordinator with an acceptable explanation, the student will 
receive a written reminder regarding the attendance regulation. If there are further unexcused 
absences, the student will not receive credit for the course. Students having valid reasons for 
being absent from a class (illness, death in the family, etc.) shall provide the Field Experience 
Coordinator with appropriate evidence to support the reasons given. 
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MANDATORY Criminal Occurrence Security Check/Criminal Record 
Check (COSC/CRC) 

Criminal Occurrence Security Checks/Criminal Record Checks (COSC/CRC), with the additional 
requirement of the vulnerable sector check, are mandatory for ALL students who engage in field 
experience placements. 

1. The criminal occurrence security check/criminal record check (COSC/CRC) must be an
original document that is dated within six months of the start date for field experiences
and includes a vulnerable sector check.

2. You will not be allowed to enter a school for field experiences or internship without a
passed COSC/CRC delivered to the appropriate location.

3. COSCs/CRCs can be obtained from the local city police or the RCMP, and take about two
weeks to process by these groups. Programs Office staff suggest that students request
three originals to retain for future use.

4. The costs for the COSC/CRC are to be paid by the applicant.
5. Verbal reporting of any new criminal charges must be done (no later than two working days

after being charged) to the Director of Education in the school division where field
experiences/internships are taking place, and this report must be followed immediately by a
written report outlining the charges. Relevant circumstances may be included so that the
Director or a designate can investigate further.

If You Have a Criminal Record 

Students with a criminal record are advised to seek advice from the Field Experience Coordinator 
as to whether they will be eligible to teach once they complete the Certificate. Students who have 
criminal records are advised to apply for a pardon as soon as possible. Further information 
regarding eligibility to receive certification and application for a pardon can be found at: 

http://www.npb-cnlc.gc.ca/pardons 
- Click on Pardons in the top box for more information

Recommended Resources 
For extensive support information on field experiences, visit the College of Education Field 
Experiences website: 
http://www.usask.ca/education/students/undergraduate/field-experiences.php#FieldExperiences 

Other Recommended Materials 

Beynon, J., Ilieva, R. & Dchupa, M.  (2014). Re-credentialling experiences of immigrant teachers: 
Negotiating institutional structures, professional identities and pedagogy. Teacher and 
Teaching: Theory and practice, 10 (4), 429-444. 
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Chassels, C.  (2010). Participation of internationally-educated professionals in an initial teacher 
education bachelor of education degree program: Challenges and supports. Canadian 
Journal of Educational Administration and Policy, 100, 1-39. 
http://www.umanitoba.ca/publications/cjeap/pdf_files/chassels-iet.pdf  

Cho, C.L. (2010). "Qualifying" as teacher: Immigrant teacher candidates' counter-stories. Canadian 
Journal of Educational Administration and Policy, 100, 1-22. 
http://www.umanitoba.ca/publications/cjeap/pdf_files/cho-eit.pdf  

Martinovic, D. & Dlamini, S. N. (2009). Is ‘good’ really good? Exploring internationally educated 
teacher candidates’ verbal descriptions of their in-school experiences. Language 
Awareness, 18(2), 129-146.  

McTighe, J., & Wiggins, G. (2005) Understanding by Design. Alexandria, VA:  Association for 
Supervision and Curriculum Development (ASCD). 

Niyubahwe, A., Mukamurera, J. & Jutras, F.  (2013). Professional integration of immigrant teachers 
in the school system: A literature review. McGill Journal of Education, 48(2), 279-296. 

Tomlinson, C. A., & Imbeau, M. B. (2010). Leading and managing a differentiated classroom. 
Alexandria, Virginia: ASCD. 

Wong, H. K., & Wong, R. T. (2009). The first days of school: How to be an effective teacher. 
Mountain View, CA: Harry K. Wong publications. 

Zhao, K.  (2012). Internationally educated teachers in Canada: Transition, integration, stress, and 
coping strategies. Unpublished doctoral dissertation, OISE, University of Toronto.  

Zwiers, Jeff (2008). Building Academic Language: Essential Practices for Content Classrooms. 
San Francisco, CA 

Assessment: Pass/Fail 
This field experience is intended to provide a peer learning experience for the student as well as 
the peer facilitator teacher.  The relationship between the student and the peer facilitator teacher is 
not intended to be punitive or supervisory in nature.  As such, the general goal of assessment for 
the course is the completion of all field experience opportunities for each module, and the 
completion of the time commitment for the course.  However, should it be determined in due 
process that after reflection, peer conversations, and involvement with the Field Experience 
Coordinator that: 

• serious concerns arise that could compromise the safety, security or learning environments
of students, colleagues, or university personnel; and/or

• it is determined that the student would not meet the professional standards of conduct or
teaching expected of teachers in Saskatchewan as indicated by the Code of Professional
Ethics or the Standards of Practice of the Saskatchewan Teachers’ Federation, or the
regulations regarding conduct and competence of the Saskatchewan Professional
Teachers Regulatory Board,

• it is possible that a student will fail the course and be required to repeat, or discontinue.

Required Experiences 
NOTE: Although the modules below have suggested timelines attached, schools are not places 
where the learning is compartmentalized to this extent.  The table below is suggestive of the 
relative time and attention that should be granted to the recommended experiences within each 
module. It is expected that many of the learning activities will overlap as the field experience 
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proceeds (for example, activities related to Indigenous Education will overlap with activities related 
to Curriculum, Instruction and Assessment, etc.). 

Course Organization Recommended Experiences 

Orientation Meet and Greet 

Roles and Protocols (Field Experiences Coordinator, Peer Facilitator 
Teachers, communication channels, dealing with concerns, etc) 

Expectations (course, school, peer relationship) 

TECC 

Team Profiles (Student and Peer Facilitator Teachers) 

Reflection on Team Profiles (strengths, areas on which to focus, 
differences, similarities, etc) 

Module #1 (one week): 
Organization of Schools 
and Professionalism 

Orientation to school site 

Political organization of schools 

Professional ethics and codes of conduct; norms for working 
together with colleagues and staff 

Nature of professional roles in the school/division and how they are 
connected/supervised 

School/school division policy context 

Visits with in-school and division administration 

School culture 

Hiring practices 

Student behavior and discipline 

Professional reading 

• First Essential Conversation

Module #2 (three weeks): 
Curriculum, Instruction 
and Assessment  

TECC Refresher 

Overview of Saskatchewan curricula 

Teaching and learning philosophies for Saskatchewan 
teachers/learners 

School division foci on instruction and assessment 

Examination of available resources/how to acquire them 
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Discussions with consultants, learning specialists, etc. 

Learner-centred pedagogies 

Teaching with technology 

Parental engagement 

Reporting 

Organization of extracurricular volunteering 

Professional reading 

• Two focused observations of peer facilitator teacher or
another teacher

• Three lessons taught by student focused on pre-
arranged curricular learning outcomes that include
assessment procedures/practices

• Second Essential Conversation

Module #3 (one week): 
Indigenous Education 

Indigenous education strategy for the school/division 

Treaty education 

Discussions with school/division Indigenous education lead 
teachers, consultants, directors, etc. 

Opportunity to meet with an elder 

Participation in cultural opportunities in the school, the division, or 
the community 

Strategies to include Indigenous perspectives across the curricula 

Professional reading 

• One lesson taught by student focused on incorporating
Indigenous perspectives into Saskatchewan curricula
utilizing culturally responsive pedagogies

• Third Essential Conversation

Module #4 (one week): 
Special Education 

Organization of special education services in local school 
division/schools 

Specialized services available in the division 

Learner profiles 
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Referral protocols 

Individualized Education Plans 

Differentiated instruction and assessment 

Working with Educational Assistants 

Visits with resource teachers, educational assistants, speech 
pathologists, psychologists, etc. 

Professional reading 

• Fourth Essential Conversation

Two Focused Observations with Peer Reflections 
Spend time familiarizing yourself with the Teacher Certification Competencies (TECC) endorsed 
by the Saskatchewan Professional Teachers Regulatory Board.  During Module #3:  Curriculum, 
Instruction and Assessment, find two opportunities to observe your peer facilitator teacher, or to 
observe two different teachers, as they teach lessons to individual students, groups of students, 
and/or the whole class of learners.  Using the TECC Observation Tool provided in Appendix B, 
reflect on the competencies being reflected in the observed teaching practice.  Write down what 
you consider to be “evidence” of those competencies.  Create at least one question for each of the 
four TECC categories (Professional/Personal Competencies, Knowledge Competencies, 
Instructional Competencies, and Curricular Competencies) brought to mind during the 
observations that you will explore further with these teachers.  

After the focused observations have been conducted, set up a time to have a conversation with the 
teacher(s) you observed.  Have a conversation with the teachers about the lesson(s) you 
observed, and ask them to respond to the minimum of four questions you created.  Then ask them 
to choose one Teacher Certification Competency (TECC) from each of the four categories 
(Professional/Personal Competencies, Knowledge Competencies, Instructional Competencies, 
and Curricular Competencies), and talk about how they develop/demonstrate those competencies 
in their teaching practice and/or interactions with others.   

Learning Intent:  
• Familiarity with Teacher Certification Competencies (TECC)
• Inquiry into the nature of professional practice Consideration of what constitutes

“evidence” of TECC in teacher practice
• Understanding how TECC are embedded in the “everyday” professional

expectations of teaching in Saskatchewan
• Developing respectful, mutually supportive professional relationships
• Increasing awareness of the complex nature of teaching in Saskatchewan schools

Four Lessons with Peer Facilitator Reflections 

Using the lesson plan template provided in Appendix C (or another of your choice), co-plan and/or 
develop four lessons that you will teach in your field placement school.  Your lesson plan should 
highlight at least two Teacher Certification Competencies on which your peer facilitator teacher will 
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focus part of the observation.  Have a conversation prior to the lessons with the peer facilitator 
teacher so that the two of you are clear on the focus of the lesson. After teaching the lesson, set 
up a time to meet to engage in a reflective conversation related to the lesson.  Consider 
responding to the following questions: 

• From what skills and experiences were you able to draw that helped support the design
and delivery of the lesson?  What went well, and what did not go so well?  Why?

• What did you notice about the student experience of the lesson as you were teaching?
How were you able to foster and assess student engagement and learning of the lesson?

• Reflect on the two Teacher Certification Competencies (TECC) you chose to target for this
lesson.  What evidence was there in your lesson plan and the teaching of the lesson of
these competencies? What thoughts, concerns, or professional questions do you now 
have about planning, teaching and learning as a consequence of engaging in this work?  

• What more could you do to increase your skills, knowledge and self-confidence in these
areas?

Learning Intent:
• Developing respectful, mutually supportive professional relationships
• Gaining experience with instruction, assessment and engagement strategies for

Saskatchewan schools.
• Engaging in the lived experience of teaching a lesson in a Saskatchewan school
• Reflecting on one’s personal and professional strengths as a teacher
• Creating plans for developing one’s own professional capacity as a teacher

Note:  Additional Lesson Plan templates can be found at: 
http://www.usask.ca/education/students/undergraduate/fieldexperiences/tools-
resources.php#LessonandUnitPlans 

Four Essential Conversations 
The final activity for each module is to hold an essential conversation between you and your peer 
facilitator teacher on the last day of the field experience for each module.  This conversation 
should be scheduled for 30 minutes.  During this conversation, you and your peer facilitator 
teacher will reflect on your experiences at the school and the professional learning that has taken 
place. In particular, the conversation should touch on the extent to which the learning outcomes of 
the course have been met in relation to your professional learning about teaching and learning in 
Saskatchewan schools. In order to facilitate these conversations, it is recommended that students 
write regular personal reflections or field notes (1-2 per week) focusing on their experiences that 
can be used in conjunction with the TECC and learning objectives of the course to frame each 
essential conversation. 

Final Assessment 
At the end of the course your peer facilitator teacher will sign the final assessment form (Appendix 
D) that acknowledges that you have completed the required activities for each module and
provides for some self-reflection on progression towards the TECC.  This form must be submitted
to the Field Experiences Coordinator.

Disability Services for Students (DSS)   
Students who have disabilities (learning, medical, physical, or mental health) are strongly 
encouraged to register with Disability Services for Students (DSS) if they have not already done 
so. Students who suspect they may have disabilities should contact DSS for advice and referrals. 
In order to access DSS programs and supports, students must follow DSS policy and procedures. 
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For more information, check http://students.usask.ca/health/centres/disability-services-for-
students.php, or contact DSS at 966-7273 or dss@usask.ca. 

The Field Experiences Office has an accommodation planning process for students who access 
DSS.  The Field Experiences accommodation plan at the College of Education has been 
developed to support students during their Field Experiences courses who are registered with 
DSS. It is an extension from the plan developed by DSS and focuses on accommodating students 
when they are in the schools. 

Please make an appointment with the Field Experience Coordinator to develop your plan. It is 
beneficial to make an appointment prior to your field experience course so the accommodation is 
completed before your time in the schools.  For more information, please visit the Field 
Experiences website at http://www.usask.ca/education/students/undergraduate/field-
experiences.php#ContactUs 

Professional Accountability 

Professional Accountability: Supporting College of Education Positive Relationships 

Students, staff, faculty, and instructors in the College of Education aspire to the high standards of 
professionalism associated with the teaching profession. 

Please view the College of Education website re: Professional Accountability 
http://www.usask.ca/education/professionalism/accountability.php 

Student Supports 

Student Learning Services 
Student Learning Services (SLS) offers assistance to U of S undergrad and graduate students. For 
information on specific services, please see the SLS web site https://www.usask.ca/ulc/. 

Student and Enrolment Services Division 
The Student and Enrolment Services Division (SESD) focuses on providing developmental and 
support services and programs to students and the university community. For more information, 
see the SESD web site http://www.usask.ca/sesd/. 

College Supports 
Undergraduate Field Experiences Coordinators, Field Experiences Officer, Academic Advisors, 
College of Education 

Integrity Defined (from the Office of the University Secretary)  
The University of Saskatchewan is committed to the highest standards of academic integrity and 
honesty.  Students are expected to be familiar with these standards regarding academic honesty 
and to uphold the policies of the University in this respect.  Students are particularly urged to 
familiarize themselves with the provisions of the Student Conduct & Appeals section of the 
University Secretary Website and avoid any behavior that could potentially result in suspicions of 
cheating, plagiarism, misrepresentation of facts and/or participation in an offence.  Academic 
dishonesty is a serious offence and can result in suspension or expulsion from the University. 

7981 of 107

mailto:dss@usask.ca
http://www.usask.ca/education/professionalism/accountability.php
https://www.usask.ca/ulc/
http://www.usask.ca/sesd/


All students should read and be familiar with the Regulations on Academic Student Misconduct 
(http://www.usask.ca/secretariat/student-conduct-appeals/StudentAcademicMisconduct.pdf) as 
well as the Standard of Student Conduct in Non-Academic Matters and Procedures for Resolution 
of Complaints and Appeals (http://www.usask.ca/secretariat/student-conduct-appeals/StudentNon-
AcademicMisconduct.pdf)  

For more information on what academic integrity means for students see the Student Conduct & 
Appeals section of the University Secretary Website at: http://www.usask.ca/secretariat/student-
conduct-appeals/forms/IntegrityDefined.pdf 
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Appendix A 

Some Suggested Activities: 

☐ Get to know students

• Record observations about individual and group particularities (including patterns related to
age, gender, learning abilities, interests/hobbies, apparent learning styles, apparent
cultural/ethnic/racial/backgrounds, apparent socio-economic class, etc.)

☐ Get to know the community

• Walk with a colleague around the community close to the school,
• Write a brief description of what is seen, heard, etc. (photo can be taken)
• Look at the community as a resource for students of the school - jot down ideas for local

field explorations

☐ Get to know the school

• The physical and social organization of the school
• Manner in which students interact with each other and the staff
• Patterns in how school life is organized

☐ Observe learning activities in several classrooms and subject areas.

• Describe some particularities about the students in the classrooms, as well as the physical
environment and materials in the classroom

• Describe opportunities for students to learn formally and informally in the classroom, in the
school and in the community

☐ Discuss assessment and evaluation practices with a teacher

☐ Work with individual students

• Work with an individual student who needs extra support (e.g. read to a primary-aged
student, listen to a student read, or help with assigned tasks at the secondary level)

• Carry out more intensive individual tutorial work
• Work with small groups of students in centres or workshop settings
• Help prepare materials for the classroom and/or find resources that represent Indigenous

and multicultural perspectives

☐ Assist a learner for whom English is an additional language

☐ Carry out interest inventories with students

☐ Help plan ways of infusing Indigenous and multicultural content and perspectives into
lesson and unit plans

☐ Plan and implement a small group activity

☐ Team-teach lessons with a peer colleague
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☐ Share particular strengths or skill sets with partner school staff

☐ Arrange an opportunity to observe learning in an unfamiliar teaching area

☐ Take advantage of professional development opportunities offered through the school or
school division

☐ Share professional reading materials
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Appendix B 

Focused Observation of Teacher Certification Competencies (TECC) 

Class Observed: 

Partner Teacher Observed: 

Observation Date: 

**adapted from the Saskatchewan Ministry of Education Teacher Certification Competencies, 2011 

1. Professional (Personal)
Competencies

Not 
Observed 

Observed With Noted Evidence 

1. 1 the ability to maintain respectful,
mutually supportive and equitable
professional relationships with learners,
colleagues, families and communities

1.2 ethical behaviour and the ability to work 
in a collaborative manner for the good of all 
learners 

1.3 a commitment to social justice and the 
capacity to nurture an inclusive and 
equitable environment for the 
empowerment of all learners 

1.4 a commitment to service and the 
capacity to be a reflective, lifelong learner 
and inquirer 

2. Knowledge Competencies Not 
Observed 

Observed With Noted Evidence 

2. 1 knowledge of Canadian history,
especially in reference to Saskatchewan
and Western Canada

2.2 proficiency in the Language of 
Instruction 

2.3 knowledge of First Nations, Métis, and 
Inuit culture and history (e.g., Treaties, 
Residential School, Scrip and Worldview)  

2.4 ability to use technologies readily, 
strategically and appropriately 

2.5 knowledge of a number of subjects 
taught in Saskatchewan schools 
(disciplinary/interdisciplinary knowledge) 

2.6 ability to strive for/pursue new 
knowledge 
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3. Instructional Competencies Not 
Observed 

Observed With Noted Evidence 

3. 1 the ability to utilize meaningful,
equitable, and holistic approaches to
assessment and evaluation

3.2 the ability to use a wide variety of 
responsive instructional strategies and 
methodologies to accommodate 
learning styles of individual learners 
and support their growth as social, 
intellectual, physical and spiritual 
beings 

4. Curricular Competencies Not 
Observed 

Observed With Noted Evidence 

4. 1 knowledge of Saskatchewan
curriculum and policy documents and
applies this understanding to plan
lessons, units of study and year plans
using curriculum outcomes as outlined
by the Saskatchewan Ministry of
Education

4.2 the ability to incorporate First 
Nations, Métis, and Inuit knowledge, 
content and perspective into all 
teaching areas 

4.3 the capacity to engage in program 
planning to shape ‘lived curriculum’ 
that brings learner needs, subject 
matter, and contextual variables 
together in developmentally 
appropriate, culturally responsive and 
meaningful ways 

Additional Notes: 
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Reflective Questions as a Consequence of Observation 

After completing the TECC Observation, list at least one question for each of the four TECC 
categories that you will explore further with these teachers. 

I. Professional (Personal) Competencies

II. Knowledge Competencies

III. Instructional Competencies

IV. Curricular Competencies
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Appendix C 

Simple Lesson Plan Template 

Date: 

Subject: 

Author: 

Grade Level: 

Time Duration: 

Overview of Lesson: 
Teacher Certification Competencies (TECC): 

1. 

2. 

Outcomes: 

Indicators: 

Materials: 

Activities and Procedures: 
• Overview/Agenda/Review/Introduction:
• Subject Content and Teaching Strategies:
• Consolidation:

Assessment: 

Reflections on the lesson: 
1) How was this lesson effective/not effective?

2) Suggestions for a future lesson of this type

3) Changes made to the lesson while teaching

4) What strategies could I use to reinforce this lesson?
(Ideas and/or suggestions from others)
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Appendix D 

Final Assessment 

EDST 215.6 

Student _________________________   Student number _____________ 

Partner School   ________________________________________________________ 

Year: 

Dates of Field Experience: 

Learning Outcomes: 
By the completion of this 6-credit unit course, students enrolled in the course will: 

• Become Familiar with Teacher Certification Competencies (TECC);
• Explore how Saskatchewan schools are organized and administered;
• Reflect upon the professional and legal obligations of teachers in Saskatchewan schools;
• Understand paradigms of teaching and learning reflected in and through teacher practice in

Saskatchewan schools;
• Become familiar with Saskatchewan curricular documents and how they are used to

support teaching and learning in Saskatchewan classrooms;
• Engage in preparation, teaching and assessment of lessons;
• Experience the planning process for students with special needs and how special

education services are organized in Saskatchewan schools and school divisions;
• Understand the colonial relationship between Indigenous peoples and Canada, and its

effects on teaching and learning for Indigenous peoples;
• Reflect on one’s personal and professional strengths as a teacher and how that will support

transitions into Saskatchewan schools;
• Create plans for developing one’s own professional capacity as a teacher in Saskatchewan

schools;
• Develop respectful, mutually supportive and collaborative professional relationships with

peer facilitator teachers and other members of the school community.
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EDST 215.6 Final Assessment 

Acknowledgement of Completion of Course Requirements 

The following assessment requirements for EDST 215.6 have been completed: 

☐ Essential Conversation for Module #1: School Organization and Administration

(Date: ___________________) 

☐ Essential Conversation for Module #2: Curriculum, Instruction and Assessment

(Date: ___________________) 

☐ Essential Conversation for Module #3: Indigenous Education

(Date: ___________________) 

☐ Essential Conversation for Module #4: Special Education

(Date: ___________________) 

☐ Two focused observations of teachers and reflective conversations

☐ Four lessons taught by the student

Self-Reflective Progress: TO BE COMPLETED BY THE STUDENT 

Please summarize your progress toward the learning outcomes of this course. Please highlight 
areas of strength, and areas of continuing professional growth. 

Areas of Strength: 

Professional (Personal) Competencies: 

Knowledge Competencies: 

Instructional Competencies: 

Curricular Competencies: 
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Suggestions for Professional Growth: 

Professional (Personal) Competencies: 

Knowledge Competencies: 

Instructional Competencies: 

Curricular Competencies: 

Please indicate a final assessment for progression in this course:  

☐ PASS

☐ FAIL

After reviewing the assessments from both the peer facilitator teacher and the student, we 
agree with the above recommendation. 

Name of Student ________________________________________ 

Signature of Student _____________________________________ 

Name of Peer Facilitator Teacher____________________________________________ 

Signature of Peer Facilitator Teacher _______________________________________ 
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Name of Principal _________________________________________________ 

Signature of Principal _____________________________________________ 
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jjJ UNIVERSITY OF Budget Requirements
tJ SASKATCHEWAN for New Programs

and Major Revisions

This form is to be completed with the assistance of the Financial Analyst that is assigned to your
College by the Financial Services Division. The Financial Analyst should be contacted early in the
process and will assist you in completing a budget template that is appropriate for your proposal.

This form identifies the relevant financial issues that should be summarized in your proposal and is to be
completed for all new programs and major revisions regardless of whether new budgetary resources or
budget reallocations are required from outside the sponsoring unit.

In particular, as well as summarizing capital and start-up, and permanent or ongoing resource
requirements, this form facilitates a summary of the impact of the proposal on the university’s tuition and
fee revenue. In addition, all relevant funding sources must be identified, with appropriate letters of
support from each funding source.

The information provided herein must be consistent with the financial information required on all other
forms that are submitted with the program proposal. In that regard, this form should be finalized after all
other required forms are competed and attached to the proposaL

This form is to be completed by the faculty member responsible for the program proposal in consultation
with the Financial Services Division. As noted above, contact the Financial Analyst responsible for your
College for assistance. (Dial #8303 if you have questions regarding Financial Analyst assignments.)

1. Proposal Identification

Full name of program: Internationally Educated Teachers Certificate Program

Short form (degree abbreviation): IETC Program

Sponsoring Dept/College: College of Education

2. Full costing of resource requirements
The resource requirements summarized in this section are to be consistent with the information required
in all other forms attached to the proposal.

a) Capital and Start-up Costs:
Examples of capital and start-up costs include new space, renovations, equipment, computer hardware
and software, media and technology, and faculty costs for course development. Specifically, the resource
requirements should agree to the Library, Information Technology, and Physical Resource requirement
forms. If any of the capital and/or start-up costs also permanent operating cost implications, the
permanent resource requirements should be summarized below.

There will be course development costs related to the four 3 credit unit courses being proposed. As noted
earlier, some of these courses already exist but they need to be modified and/or developed for online
access. In addition, a support structure for the field experience placements will be developed in
collaboration with the STF and school division leaders. The College has made an application to the
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Immigrant Bridge to Licensing Program which has resulted in funding from the Ministry of the Economy to
cover the costs of this course development. The funding contract is in draft form but has not yet been
signed. In lieu, the Ministry has provided a letter confirming thefr funding support (attached).

Given that most of the courses are not new courses, and that the new courses am those that utilize
msources common to other undergraduate courses for the Bachelor of Education program, there arena
concerns with library resource provision. The Education and Music Library contains all necessary
resources as these are currently available for all undergraduate courses similar to the ones involved in
this program.

Existing Information and Communications Technology (lOT) support will be used for the online platform
infrastructure. That is, use of PAWS and the Blackboard Learning Management System will be required
for the online offerings.

The four 3 credit unit courses are online and the field experience will be in the schools, therefom, there
will be no requirement for new space or renovation costs.

b) Permanent Operating Costs:
Examples of permanent operating costs include costs for faculty, administrative, technical and other
support staff, materials and supplies, and media and technology costs. While salary and benefit
requirements for faculty and support staff are significant items, the resource requirements noted in the
Registrar’s, Library andlor Information Technology forms and ongoing operating or maintenance costs
noted in the Physical Resources form, must also be summarized in this section.

Administration of this certificate, including support for the admission and application processes, academic
advising and field experience coordination, will be provided by the existing Undergraduate Programs
Office in the College of Education. No additional staff will be required.

For course development, the college will provide one faculty lead per course through regular Assignment
to Duties.

The hiring of course instructors will follow the online course payment structures adopted by the Distance
Education Unit (DEU) for online facilitators for 3 credit unit courses, which ranges from $235.66 per
student to $261.96 per student depending on the number of times they have facilitated the course. The
TABBS scenario analysis tool does not allow the use of specific rates per student so we used a close
salary estimate.

Them will be substitute teacher costs for the field experience. Substitute teacher costs range from $200-
$300 per day plus travel, materials and supplies. Two days are anticipated for the 6 credit units of field
experience. In the TABBS scenario analysis tool, we used $500 per day to cover these non-salary costs.

The Library consultation form is provided with the proposal. The Library has confirmed that nothing
additional is required for this program; therefore, no additional budget or resources are anticipated.

The Information and Communications Technology (lOT) form is provided with the proposaL lOT has
confirmed that no changes to the systems are required. Use of existing systems (e.g. application for
admission, Degree Works, etc.) is anticipated.

The Physical Resources form is provided with the proposaL Facilities Management has confirmed that
additional physical resources are not required to support this program. The certificate program will
consist of online coursework and field experience requirements. The field expedence/practicum
placement will take place in school locations as arranged with partner school divisions throughout
Saskatchewan.
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3. Sources of funding
For the total amount of resources required for both capital and start-up costs, and for permanent
operating costs, identify the amount required from each funding source and provide documentation from
the funding source to support the amount.

The sources of funding could include the sponsoring college/departments base operating budget, other
college/department sources of internal funding, special internal funding allocations such as priority
determination, central university funds, and external sources as appropriate. Where the source of funding
includes one or more colleges/departments, each individual college/department should be reported
separately.

The College made an application to the Immigrant Bridge to Licensing Program which has resulted in
funding from the Ministty of the Economy to cover the costs of course development. The funding contract
is in draft form but has not yet been signed. In lieu, the Ministry has provided a letter confirming their
funding support (attached).

The College of Education’s envelope budget will be used to cover the instructional and non-salanj costs
of the four 3 credit unit courses as well as the 6 credit unit field experience component. Based on the
TABBS scenario analysis tool, the additional revenue generated will more than offset both the direct and
indirect costs of the program.

4. Enrolment (tuition revenue)
The enrolment data summarized in this section is to be consistent with the information required in the
New Courses form. Where enrolment growth is projected, the amount and the related time period should
be identified and explained.

The enrolment data should be provided in a manner that can be easily used to calculate tuition revenue.
For example, enrolment data for degree courses should be presented as either 3-cu or 6-cu equivalents.
The information presented should clearly differentiate between actual enrolment levels before the change
and expected enrolment levels following the change, including growth as noted above.

a) Sponsoring college/department
The enrolment increases and decreases in courses in the sponsoring college/department must be
provided in sufficient detail for a tuition revenue calculation. If enrolment levels are expected to increase
significantly, documentation supporting the increase must be provided.

Tuition will be charged at the standard College of Education category 2 tuition level for undergraduate
students. The 2017-IS rates are $613.50 per3 credit unit class. Enrolment is targeted at 25-40 students
per year in each course. Given the backlog of intamationally educated teachers who are waiting for
certification, and the contact the College has already received from potential students interested in
obtaining certification, we do not anticipate it will be more than a year before we can meet enrolment
targets. Since courses are offered as online distance deliver,’ courses, they can be run with high
efficiency as instructors are paid per student in the course. To that end, the College could run courses
with minimum enmiments and the program would still remain sustainable. Additionally, them really is no
maximum that can enroll in the online courses, though it would be unlikely to have more than 40 students
in a section at any one time.

In the past year and a half; the College has responded (email, phone calls, walk-ins, etc.) to 150 lET who
am searching for support. We also know that because the SPTRB has approached our College
specifically, that should we fill this need for the certificate, we would receive the enrolment of lET who
currently go to the University of Regina to complete courses. Given the increasing numbers of lET who
am applying for certification through the SPTRB, the projected student enrolment initially is likely to be
25-40 students per year. This projection is based on previous non-degree students in the College of
Education who have taken coursework to complete the requirements SPTRB has outlined, as well as
numbers from the SPTRB of those lET who have obtained teacher certification since its inception in 2015.
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Ideally, once running and depending on demand, there would be ongoing intake throughout the year. As
has been noted in the proposal document, as numbers of newcomers increase in Saskatchewan, it is
likely that numbers of lET will remain stable or increase, thereby increasing enrolment in the program
over time.

b) Other college/department:
The enrolment increases and decreases in courses in the other collegesfdepartments must be provided in
sufficient detail for a tuition revenue calculation. If enrolment levels are expected to increase significantly,
documentation supporting the increase must be provided.

If enrolments will increase or decrease in other colleges/departments, the change in resources
requirements, if any, resufting from the increase or decrease should be included in section 2.

This program is specific to the College of Education. There will be no enrolment increases or decreases
in other colleges as a result of this pmgram.

5. Additional Comments
Please provide and additional comments to support the program budget.

The TABBS scenario analysis tool was used to project the impact of the IETC program using a few
different enrolment numbers:

• At 20 students the projected positive impact of the scenario is $20,945.
• At 25 students the projected positive impact of the scenario is $27, 168.
• At 40 students the projected positive impact of the scenario is $45,865.

As noted earlier, there are some limitations to the TABES scenario analysis tool as it does not allow the
use of specific instructor rates per student so we had to use a close salary estimate. However, in all
cases we overestimated the projected salary and benefits expense. The tool does prove that as
enrolment goes up, the net impact increases. Three TAB8S SA Ts are attached for your reference.

Date: November 2, 2017 - ,1
Financial Analyst (assisting in form preparation
on behalf of the Financial Services Division): Cheryl Brooke, Director of Finance, College of Education

Faculty member (for the sponsohng colleg&dept): 0..,
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